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The 1945 Constitution of Indonesia, article 31, 
clause (1), states that every citizen shall have the 
fundamental right to education. The government 
is responsible to provide equal education 
opportunities to all citizens with no exception. It 
includes those who for various reasons cannot attend 
formal schools. They may have the opportunity 
to get education through equivalency education. 
The equivalency education functions as part of 
national non-formal education aimed to develop 
students’ potential by emphasizing the mastery 
of academic knowledge and functional skills also 
to develop professional attitude and personality. 
The main purposes of the equivalency education 
are: (1) to ensure the completion of quality basic 
education for unfortunate learners (school dropout 
and never been to school), especially girl, ethnic 
minority and children who live in isolated areas, 
poor, or unreachable areas due to the geographies 
location and / or the lacking of transportation; 
(2) to ensure the fulfi llment of education needs 
for all young and adult students through an 
equal access of study programs and life skills; (3) 
to erase gender inequality in primary and junior 
secondary education; (4) to serve the learners who 
need academic education and skills or life skills to 
elevate their life quality; (5) to develop technology 
and advancement in all aspects. The functions and 
objectives of equivalency education have remained 
relevant since the number of dropouts within and 
between levels of education are still high; there are 
still numbers of unemployed and half unemployed, 
especially young age from time to time; there are 
also outer, outermost (border) and lagging areas 
which is known as 3T areas as the consequences 

of geographical conditions and the imbalance 
level of development progress in Indonesia; and 
several areas are prone to natural disasters and 
confl icts. The equivalency education curriculum is 
developed based on the Regulation of the Minister 
of Education and Culture No.24 of 2016 on Core 
and Basic Competencies of Primary and Secondary 
Education. The core and basic competencies shall be 
adjusted to equivalency education context and the 
everyday life functionality. The contextualization 
and the functionality will not decrease the 
competency degree that has been specifi ed in 
the primary and secondary curriculum. The 
equivalency education curriculum consists of; the 
Equivalency Education Curriculum of Package A, 
the Equivalency Education Curriculum of Package 
B, and the Equivalency Education Curriculum of 
Package C, which developed by Directorate General 
of Early Childhood and Community Education, 
Center for Curriculum and Textbook, Minister of 
Education and Culture along with academicians 
and equivalency education practitioners. We do 
hope that Equivalency Education Curriculum will 
be useful as guidance for all related parties along 
with the equivalency education organizers. 

Jakarta, November 2017

Director General

Harris Iskandar

NIP. 196204291986011001

Directorate General of Early Childhood and Community Education
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The Curriculum Structure
The Equivalency Education 

Package B

PREFACE

Package B Curriculum Structure is the composi-
tion of subjects and study load—expressed in Com-
petency Credit Unit (Satuan Kredit Kompetensi; 
SKK)—that must be taken by learners during 
learning activities. 

The formulation of the curriculum for the equivalency 
education refers to the core and basic competencies 
of primary and secondary level (the Regulation of 
the Minister of Education and Culture No.24 of 
2016). The core and the basic competencies have 
been contextualized and functionalized without 
diminishing the validity of the existing competency 
quality and standard. In the specifi c cases of religion 
and moral education curriculum, the primary and 
secondary school curricula stipulated by the Minister 
of Education and Culture (MoEC) of the Republic 
of Indonesia will be used.

In addition to the formulation of curricular 
competencies, the implementation of the 2013 
Curriculum on equivalency education also ensures 
that the learning process is centered on students. 

In order to adjust the dynamics of local, national, 
and global community development to realize the 
functions and objectives of national education 
and to improve the quality and competitiveness 
of the nation, the government has reorganized 
the curriculum by issuing the Regulation of the 
Minister of Education and Culture No.24 of 
2016 on the core and basic learning competencies 
of curriculum 2013 especially in primary and 
secondary level.

The equivalency education is a non-formal educa-
tion program that organizes general education 
programs of Package A equivalent to primary 
school (SD/MI), Package B equivalent to junior 
secondary school (SMP/MTs), and Package C 
equivalent to senior secondary school (SMA/MA). 
To ensure the quality of equivalency education 
graduates is equivalent to formal education, the 
development of equivalency education curriculum 
is carried out by referring to and through the 
contextualization of core and basic competencies 
of the formal education curriculum and being 
adapted to problems, challenges, needs and 
characteristics of the equivalency education. The 
contextualization includes conceptualization, 
material details, clarity of scope, description of 
operational verbs, and sentence formulations so 
they are easily taught by educators (teachable), 
easy to learn by learners (learnable); measurable 
achievement; and meaningful and relevant for 
learning (worth to learn) by learners. 

The principle and the strategy of the equivalency 
education curriculum development are to ensure 
the basic competency of the equivalency education 

is equivalent to that of formal education; to make 
formulization or competency description more 
operational; and to give special emphasis on 
competency to meet the expected needs, so that 
the equivalency education can be an alternative 
education to solve the existing problem and also to 
enhance the education quality and development.

After going through several stages of 
contextualization workshops, review and validation 
of the curriculum, this equivalency education 
curriculum was declared in accordance with the 
standards of graduate competency and content 
standards of primary and secondary education. 

We would like to thank the Directorate of 
Literacy and Equivalency Education Cultivation 
and Directorate General of Early Childhood 
and Community Education which have given 
opportunity for Puskurbuk, universities, tutors, 
supervisors, educators, teacher, education 
institution organizer, and other related parties to 
actively involved in doing validation, review and 
giving input for the purpose of developing and 
refi ning this curriculum of equivalency education.  

The Head of Center for Curriculum
and Textbook (Puskurbuk)
Agency of Research and Development, MoEC

Dr. AwaluddinTjalla
NIP. 1960111219853031001

Learning is not focused solely on conceptual 
knowledge, on textbooks, and does not only use 
written language. Instead the 2013 curriculum on 
equality education applies the Competency Based 
Learning approach, Contextual Based Learning, 
Problem Based Learning, and / or Experimental 
Learning which is more in line with human 
learning processes naturally in the real world and 
in non-formal education. It is in accordance with 
the objective of equivalency education curriculum 
structure that is to attain graduate competency 
standards in accordance with the Regulation of the 
Minister of Education and Culture (Permendikbud) 
No.20 of 2016 with the orientation of developing 
workmanship to achieve functional skills that are 
characteristic of equivalency education program. 
The characteristic is as follow:

1. Package A: to have life skills.
2. Package B: to have relevant skills to enter 

the workforce.
3. Package C: to have entrepreneurship skills.

The Head of Center for Curriculum and Textbook 
(Puskurbuk), Agency of Research and Development
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The Curriculum Structure of Equivalency 
Education Program consists of general group and 
special group subject. 

1. The general group consists of subjects 
that refer to formal education standards 
pursuant to the Regulation of the Minister 
of Education and Culture No.21 of 2016 
on the Content Standard that is developed 
by the Ministry and are compulsory 
subjects for all learners.

2. The special group consists of life skills 
development program which include 
occupational skills, functional skills, 
vocational skills, and professional attitude 
and personality, and also independent 
entrepreneurship spirit. Those are 
developed based on the needs and characters 
of equivalency education. Following are 
the further details of equivalency education 
characters and needs:

c. The learning strategies and approaches 
can be designed based on thematic-
integrated or subject-based approaches in 
accordance with the character and needs 
of equivalency education and learners. 

d. Levels of equivalency education are as 
follows:
1) Package B Level 3 is equivalent to 

formal Junior Secondary School 
Grade VII-VIII

2) Package B Level 4 is equivalent to 
formal Junior Secondary School 
Grade IX

a. Empowerment contains competency 
to foster empowerment, self-esteem, 
confi dence, so that learners are able 
to be independent and creative in 
community life. Coherent materials 
to reach this competency can include: 
self-development, capacity building to 
support the skills chosen by learners. 

b. Skills are given based on the existing 
local resources potential variety, the 
needs of the learners and the available 
work opportunity so that the learners 
are able to actualize independency, 
autonomy, freedom and creativity and 
also to be actively productive. The skills 
comprise of:
• Arts and cultures to shape the 

learners into human beings who 
have a sense of art and cultural 
understanding.

• Sport and recreation education to 
shape the learners to be physically 
and mentally healthy, and foster 
sportsmanship.

• Crafts to shape the learners 
into human beings who have 
occupational and vocational skills.

Those are compulsory content skills, 
but for the deepening or specialization 
will be based on the learners’ choice. 
They can choose one of the skills 
according to potential, needs, local 
wisdom and characteristic. 

The study load that every learner should 
accomplished during learning process through 
face-to-face class interaction, tutorial, or self-
learning is expressed in Competency Credit Unit 
(SKK). One SKK is one competency unit that 
should be achieved through one hour face-to-face 
class interaction or 2 hours tutorial learning or 3 
hours independent learning or combination of 
three parts proportionally. The allocation of 1 hour 
is equal to 40 minutes for Package B.

The structure of Package B program subject 
distribution is presented below.

The Curriculum Structure of Package B

Group

Competency Credit Unit (SKK)

Level 3/ Equivalent 

to Junior Secondary 

School Grade VII-VIII

Level 4/ Equivalent 

to Junior Secondary  

School Grade IX

Total 

General

1. Religious and Moral Education 56 27 83

2. Pancasila and Civic Education

3. Indonesian

4. English

5. Mathematics 

6. Natural Sciences

7. Social Sciences 

Special

8. Empowerment 
24 11 359. Skills 

Total 80 38 118
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PANCASILA AND CIVIC EDUCATION
PACKAGE B EQUIVALENT TO JUNIOR SECONDARY SCHOOL (SMP / MTS)

Contextualization 
Of The 2013 Curriculum

Equivalency Education

A. Rationale
National education is basically intended 
to educate the nation’s civic society in a 
sustainable manner. It is also expected to 
guarantee equal distribution of quality 
education opportunities for every citizen of the 
nation because education is also basically the 
right of every citizen. In connection with that 
the Ministry of Education and Culture of the 
Republic of Indonesia in one of its missions 
aims to improve access and quality of graduates 
equally to support the nation’s competitiveness. 
Increasing access and quality of education as 
emphasized in the national education mission 
is expected to be able to answer the challenges 
faced in terms of fulfi lling rights and meeting 
the needs of quality education for every citizen.

Education in Indonesia encounters specifi c 
problems and challenges related to improving 
human quality in development, namely the low 
participation of the population in education, 
especially for junior and senior secondary 
education, for various reasons. 

Equivalency education as an integral part of 
the implementation of national education is 
specifi cally intended to answer this challenge. It 

is expected to be able to create quality graduates 
equal to that of formal education graduates. For 
this reason, the development of an equivalency 
education curriculum is carried out by referring 
to and through the contextualization of the 
formal education curriculum. Contextualization 
is carried out on aspects of empowerment-
oriented knowledge, skills, and attitudes so that 
the graduates can contribute to the community 
with a variety of creative, innovative social, 
economic and cultural activities.

As in formal education, the curriculum 
development of the Pancasila and Civic 
Education (PPKn) aims to shape the characters’ 
of learners who are able to contribute and 
solutions to the multidimensional crisis. The 
mission of the PPKn subject is to develop the 
civilization of Pancasila that is able to cultivate 
and empower learners to be smart and good 
citizens and to become the nation’s future 
leaders who are trustworthy, honest, intelligent 
and responsible. Additionally, in the context of 
global life, PPKn subjects also equip students 
to live as global citizens with Pancasila values 
and morals according to the dynamics of 21st 
century life.

Subject: Pancasila and Civic Education
Level : Package B Equivalent to Junior Secondary School (SMP / MTs)

CONTEXTUALIZATION OF THE 2013 CURRICULUM 
EQUIVALENCY EDUCATION

PACKAGE B EQUIVALENT TO JUNIOR SECONDARY SCHOOL (SMP / MTS)

9
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B. Aim
In general, the curriculum targets four 
dimensions of competence, namely spiritual 
attitudes, social attitudes, knowledge and skills, 
which are achieved through the intra-curricular, 
co-curricular, and / or extracurricular learning 
process. In accordance with Government 
Regulation number 32 of 2013, Article 77 J 
Paragraph (1), letter b, it is affi rmed that Civic 
Education is intended to form students into 
human beings who have a sense of nationality 
and love for the country in the context of 
Pancasila values and morals, aware of and 
implement The 1945 Constitution of Republic 
of Indonesia, have the value and spirit of Unity 
in Diversity, and commit to the Unitary State 
of the Republic of Indonesia.

In general, the aim of PPKn subjects at the 
elementary and secondary education level is to 
develop the potential citizenship of learners, 
namely: (1) citizenship attitudes including 
civic confi dence, civic commitment, and civic 
responsibility; (2) citizenship knowledge; (3) 
citizenship skills including civic competence 
and civic participation.

Specifi cally the purpose of the PPKn which 
contains the aforementioned dimensions is 
intended for learners to be able to:

1. Display characters that refl ect appreciation, 
understanding, and practice of Pancasila 
values and morals in a personal and social 
manner;

2. Have a constitutional commitment sup-
ported by a positive attitude and a full un-
derstanding of the 1945 Constitution

3. Think critically, rationally and creatively 
and have a spirit of nationalism and love 
for the land that is inspired by the values of 
Pancasila, the 1945 Constitution, the spirit 
of Unity in Diversity, and the commitment 
of the Unitary State of the Republic of 
Indonesia; and

4. Participate actively, intelligently, and 
responsibly as members of the community 
according to their dignity as creatures of 
Almighty God who live together in various 
socio-cultural settings.

C. Scope
The implementation of equivalency education 
encounters objective challenges so that it is 
necessary to utilize the potential of human 
resources, natural resources, and community 
development to improve the nation’s 
competitiveness.

The learning of Pancasila and Civic Education 
in Package B equivalent to junior secondary 
school is designed to contribute to the need 
to improve the quality of human resources. It 
contains materials that in parallel with those 
in formal education so that fi nal competencies 
are equivalent to the quality of graduates 
produced by formal education. Additionally, 
contextualization is carried out on aspects of 
learning so that equivalency education able to 
answer the problems and challenges that exist.

The scope of PPKn subject in equality 
education is based on the following aspects:

1. Pancasila (Five Principles), as the basis of 
the state, ideology, and outlook on the 
nation

2. The 1945 Constitution as a written basic 
law which constitutes the constitutional 
basis of life in the community, nation and 
state.

3. The Unitary State of the Republic of 
Indonesia, as a fi nal agreement in the form 
of the State of the Republic of Indonesia

4. Unity in diversity, as a form of unity 
philosophy that underlies and colors the 
diversity of society and nation life.

The scope of the materials for Level III 
equivalent to grade VII-VIII and Level IV 
equivalent to grade IX is in accordance with the 
following aspects:

NO SCOPE
LEVEL V

EQUIVALENT TO GRADES X-XI

LEVEL VI

EQUIVALENT TO GRADES XII

1. Pancasila • The process of formulating and 

establishing Pancasila as the 

foundation of the state

• Pancasila as the foundation of the 

state and way of life

• Events and dynamics in society with 

the ideal practice of Pancasila as the 

foundation of the state and way of 

life

2. The 1945 Constitution • The applicable norms in social life to 

realize justice

• History of the formulation and 

ratifi cation of the 1945 Constitution

• The meaning, position, and function 

of the 1945 Constitution as well as 

other laws and regulations in the 

national legal system

• The sort order of legislation in the 

national legal system in Indonesia

• The content of paragraphs and 

main ideas in the preamble of the 

1945 Constitution

• Provisions regarding the form 

and sovereignty of the State 

in accordance with the 1945 

Constitution

3. ‘Bhinneka Tunggal Ika’ 

(Unity in Diversity)

• Diversity of tribes, religions, races 

and intergroups in the framework of 

Unity in Diversity

• The meaning and signifi cance of 

1908 National Awakening in the 

struggle for independence of the 

Republic of Indonesia

• The value and spirit of the Youth 

Pledge of 1928 in the framework of 

Unity in Diversity

• The principle of unity in diversity 

of tribes, religions, races, and 

intergroups (SARA), social, culture, 

economy and gender in the 

framework of Unity in Diversity

• The principle of harmony in 

diversity of tribes, religions, races, 

and intergroups (SARA), social, 

culture, economy and gender in the 

framework of Unity in Diversity

4. The Unitary State of 

Indonesia

• Forms of cooperation in various 

fi elds of life in society

• Regional characteristics within the 

framework of the Unitary State of 

Indonesia

• Spirit and commitment of collective 

nationality to strengthen the Unitary 

State of Indonesia in the context of 

student’s life

• Love the country/defend the 

country in the context of the 

Unitary State of Indonesia

D. Contextualization of Core and Basic 
Competencies of Equivalency Education 
Curriculum
Contextualization of curriculum competencies 
is carried out in accordance with the challenges 
of equivalency education without changing or 

reducing the quality standards or competency 
of graduates to be achieved as contained in 
formal education. Contextualization is done 
so that it is easily operated and realized in the 
practice of implementing equality education.
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The principles used in conducting contextuali-
zation are tailored to the problems, challenges, 
needs, and characteristics of equivalency 
education, namely: (1) ensuring the basic 
competencies of equivalency education 
equivalent to the basic competencies of formal 
education; (2) making the formulation or 
competency description more operational; (3) 
giving special pressure on the formulation of 
competencies in aspects of knowledge, skills and 
attitudes so that they can be achieved according 
to the expected needs, and equivalency educa-
tion can act as an alternative education to solve 

1.7 Respecting diversity of norms, tribes, religions, 

races, and intergroups in the framework of Unity 

in Diversity as fellow human beings

2.7 Appreciating diversity of norms, tribes, religions, 

races, and intergroups in the framework of Unity 

in Diversity

1.8 Being grateful for the value and spirit of 

National Awakening of 1908 in the struggle 

for independence of the Republic of Indonesia 

sincerely

2.8 Being responsible for the meaning and signifi cance 

of the National Awakening of 1908 in the 

struggle for  independence of the Republic of 

Indonesia sincerely

1.9 Being grateful for the meaning of cooperation in 

various fi elds of life in society

2.9 Supporting forms of cooperation in various fi eld 

in society

1.10 Carrying out the behavior of believers in 

accordance with the values and spirit of the 

Youth Pledge of 1928 in the framework of Unity 

in Diversity 

2.10 Developing tolerance in accordance with the 

value and spirit of Youth Pledge of 1928 in the 

framework of Unity in Diversity 

1.11 Appreciating the characteristic of living place in 

the framework of the Unitary State of Indonesia 

as the Almighty God’s grace

2.11 Being enthusiastic about unity and integrity by 

considering the characteristic of living place

1.12 Being grateful for national spirit and collective 

commitment to strengthen the religious Unitary 

State of Indonesia

2.12 Demonstrating mutual cooperation as a 

manifestation of national spirit and collective 

commitment 

KNOWLEDGE SKILLS

3. Understanding and implementing knowledge (factual, 

conceptual, and procedural) based on curiosity about 

science, technology, art relating to visible phenomena 

and events 

4. Processing, presenting, and reasoning in concrete 

contexts (using, assembling, modifying, creating) 

and abstract contexts (writing, reading, calculating, 

drawing, composing) the same theoretical point of 

view in accordance with what is learned at school and 

other sources 

3.1 Analyzing the historical process, national 

commitment, and spirit values of the state 

founders in formulating and determining 

Pancasila as the foundation of the state 

4.1 Presenting the analysis result of the historical 

process of the formulation of Pancasila as the 

state foundation

3.2 Reviewing the position, function, and signifi cance of 

Pancasila as the state foundation and Indonesian 

people way of life

4.2 Presenting the review result of Pancasila values as 

the state foundation and Indonesian people way 

of life in daily life

3.3 Understanding the applicable norms in the society 

including defi nition, examples, and sanctions of 

norms to realize justice in daily life

4.3 Campaigning to behave in accordance with the 

applicable norms in the society to realize justice 

3.4 Reviewing the meaning, position and function of 

the 1945 Constitution and other legislation

4.4 Presenting the review result of the meaning, 

position and function of the 1945 Constitution 

and other legislation in daily life implementation

3.5 Analyzing the historical process, signifi cance, and 

the role of fi gures in formulating and ratifying the 

1945 Constitution 

4.5 Summarizing behavior that emulating the character 

of fi gures in the formulation and ratifi cation of 

the 1945 Constitution

the existing problems and improve the quality 
and development of education.

The contextualization includes conceptualiza-
tion, material details, clarity of scope, 
description of operational verb, and formulation 
of sentences.

Contextualization of Core Competencies and 
Basic Competencies for the dimensions of 
knowledge and skills at Level III (equivalent 
to Grade VII to VIII) is formulated in the 
following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

SPIRITUAL ATTITUDE SOCIAL ATTITUDE

1. Appreciating and living up to the teachings of the 

adhered religion 

2. Being honest, disciplined, responsible, caring (tolerant, 

working together), polite, and confi dent in interacting 

effectively with social and natural environment within 

the range of association and whereabouts

1.1 Being grateful to the Almighty God for the spirit 

and commitment of the founders of the nation 

in formulating and determining Pancasila the 

Foundation of the State

2.1 Developing responsible attitude and commitment 

as an Indonesian citizen as exemplifi ed by the 

founders of the State in the formulation and 

determination of the Pancasila as the foundation 

of the state

1.2 Being grateful to the Almighty God for national 

consensus determining Pancasila as the 

foundation of the State and the nation way of life

2.2 Developing attitudes that refl ect the noble values 

of Pancasila as the foundation of the State and 

the nation way of life

1.3 Appreciating the applicable norms of justice in 

social life as the Almighty God’s grace

2.3 Complying with the applicable norms in social life 

to realize justice

1.4 Appreciating the meaning, position and function of 

the 1945 Constitution as a form of faith and piety

2.4 Supporting the meaning, position, and function 

of the 1945 Constitution as well as other laws 

and regulations in accordance with the 1945 

Constitution

1.5 Appreciating the historical value of the formulation 

and ratifi cation of the 1945 Constitution as a 

form of attitude of faith

2.5 Developing a responsible attitude that supports 

the historical value of the formulation and 

ratifi cation of the 1945 Constitution

1.6 Being grateful to the Almighty God for the 

enactment of the order of legislation in the 

Indonesian national legal system

2.6 Demonstrating discipline in applying rules in 

accordance with the values contained in the 

order of national legislation
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3.6 Understanding the meaning of the order and 

process of the establishment of legislation in the 

system of national law in Indonesia

4.6 Demonstrating the process of the establishment of 

a regulation in legislation order in the system of 

national law in Indonesia by making a concept 

map

3.7 Identifying the diversity of tribes, religions, races 

and intergroups in the framework of Unity in 

Diversity 

4.7 Demonstrating tolerant behavior towards diversity 

of tribes, religions, races and intergroups in the 

framework of Unity in Diversity

3.8 Analyzing the meaning and signifi cance of National 

Awakening of 1908 in the struggle for the 

independence of the Republic of Indonesia 

4.8 Presenting the results of reasoning about the role 

of national awakening fi gures in the struggle for 

the independence of the Republic of Indonesia

3.9 Analyzing the forms of cooperation in various areas 

of public life

4.9 Showing the forms of cooperation in various areas 

of public life

3.10 Projecting the meaning, signifi cance, values, 

and spirit of the Youth Pledge of 1928 in the 

framework of Unity in Diversity through fi gure 

exemplary in local community

4.10 Connecting the values and spirit of the Youth 

Pledge of 1928 in the framework of Unity in 

Diversity in daily life

3.11 Associating by showing regional characteristic 

such as regional potential, natural resources, 

human resources, as an integral part of the 

Unitary State of Indonesia

4.11 Conducting a simple research by showing data of 

regional characteristic as an integral part of the 

Unitary State of Indonesia

3.12 Interpreting the collective national spirit and 

commitment by showing the characteristics of 

spirit and collective national commitment to 

strengthen the Unitary State of Indonesia in 

regional context

4.12 Organizing activities in daily life environment that 

refl ect the national spirit and commitment to 

strengthen the Unitary State if Indonesia

Contextualization of Core Competencies and Basic Competencies for the dimensions of knowledge and 
skills at Level IV (equivalent to Grade IX) is formulated in the following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

SPIRITUAL ATTITUDE SOCIAL ATTITUDE

1. Appreciating and living up to the teachings of the 

adhered religion 

2. Being honest, disciplined, responsible, caring (tolerant, 

working together), polite, and confi dent in interacting 

effectively with social and natural environment within 

the range of association and whereabouts

1.1 Being grateful for the realization of Pancasila as the 

State Foundation 

2.1 Being proud of the homeland as a manifestation 

of the values of Pancasila as the state foundation 

1.2 Appreciating the content of paragraphs and main 

ideas in the Preamble of the 1945 Constitution as 

a form of gratitude to the Almighty God

2.2 Carrying out the content of paragraphs and main 

ideas in the Preamble of the 1945 Constitution

1.3 Being grateful to the Almighty God for the form 

and sovereignty of the Unitary State of Indonesia 

2.3 Demonstrating responsibility in supporting the 

form and sovereignty of the nation

1.4 Respecting the diversity of tribes, religions, races, 

and intergroups (SARA) in the society as the 

Almighty God’s grace

2.4 Prioritizing tolerance in addressing problems 

resulted from the diversity of social life

1.5 Appreciating the principle of harmony in the 

diversity of tribes, religions, races, intergroups 

(SARA), social, culture, economy, and gender 

in the framework of Unity in Diversity as the 

Almighty God’s grace

2.5 Demonstrating a caring attitude towards problems 

that arise in the social, cultural, economic and 

gender fi elds in society and how to solve them 

in the frame of Unity in Diversity

1.6 Demonstrating the behavior of believers in loving 

the homeland in the context of the Unitary State 

of Indonesia

2.6 Prioritizing discipline as citizen in accordance 

with the concept of defending the nation in the 

context of the Unitary State of Indonesia

KNOWLEDGE SKILLS

3. Understanding and implementing knowledge (factual, 
conceptual, and procedural) based on curiosity about 
science, technology, art relating to visible phenomena 
and events 

4. Processing, presenting, and reasoning in concrete 
contexts (using, assembling, modifying, creating) 
and abstract contexts (writing, reading, calculating, 
drawing, composing) the same theoretical point of 
view in accordance with what is learned at school and 
other sources

3.1 Comparing events and dynamic Comparing events 
and dynamics that occur in the community such 
as the threat to the values of Pancasila, changes 
in values according to the times, and open 
ideology, with the ideal practice of Pancasila as 
the foundation and the view of the nation 

4.1 Conducting simple research by presenting the 
comparison result of events and dynamics that 
occur in the community such as the threat to the 
values of Pancasila, changes in values according 
to the times, and open ideology, with the ideal 
practice of Pancasila as the foundation and the 
view of the nation

3.2 Synthesizing by explaining the relationship between 
the contents of the paragraph and the main 
thoughts contained in the Preamble of the 1945 
Constitution

4.2 Presenting the result of synthesizing the relationship 
between the contents of the paragraph and the 
main thoughts contained in the Preamble of the 
1945 Constitution

3.3 Understanding the provisions regarding the form 
and sovereignty of the state in accordance with 
the 1945 Constitution

4.3 Describing the application of state forms and 
sovereignty in accordance with the 1945 
Constitution

3.4 Analyzing the principle of unity in the diversity of 
tribes, religions, races, and intergroups (SARA), 
social, culture economy, and gender in the 
framework of Unity in Diversity

4.4 Summarizing the analysis result of the principle of 
unity in the diversity of tribes, religions, races, 
and intergroups (SARA) in the framework of 
Unity in Diversity

3.5 Analyzing the principle of harmony in the diversity 
of tribes, religions, races, and intergroups (SARA), 
social, culture economy, and gender in the 
framework of Unity in Diversity

4.5 Presenting the analysis result of the principle of 
harmony in the diversity of tribes, religions, 
races, and intergroups (SARA), social, culture 
economy, and gender in the framework of Unity 
in Diversity

3.6 Making poster to conceptualize the concept of 
love for the homeland/defend the nation in the 
context of the Unitary State of Indonesia 

4.6 Organizing environmental activities that refl ect the 
concept of love for the homeland in the context 
of daily life by conducting activities benefi cial to 
the environment such as planting trees, working 
together, and developing regional arts
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INDONESIAN LANGUAGE
PACKAGE B EQUIVALENT TO JUNIOR SECONDARY SCHOOL (SMP / MTS)

Contextualization 
Of The 2013 Curriculum

Equivalency Education
Subject: Indonesian Language

Level : Package B Equivalent to junior secondary school (SMP / MTs)

A. Rationale
National education is basically intended to 
educate the nation’s civil society in a sustainable 
manner. It is also expected to guarantee equal 
distribution of quality education opportunities 
for every citizen of the nation because education 
is also basically the right of every citizen. In 
connection with that the Ministry of Education 
and Culture of the Republic of Indonesia in 
one of its missions aims to improve access 
and quality of graduates equally to support 
the nation’s competitiveness. Increasing access 
and quality of education as emphasized in the 
national education mission is expected to be 
able to answer the challenges faced in terms 
of fulfi lling rights and meeting the needs of 
quality education for every citizen.

Education in Indonesia encounters specifi c 
problems and challenges related to improving 
human quality in development, namely the low 
participation of the population in education, 
especially for junior and senior secondary 
education, for various reasons. 

Equivalency education as an integral part of 
the implementation of national education is 

specifi cally intended to answer this challenge. 
It is expected to be able to create quality 
graduates equal to that of formal education 
graduates. For this reason, the development 
of an equivalency education curriculum is 
carried out by referring to and through the 
contextualization of the formal education 
curriculum. Contextualization is carried out 
on the aspects of empowerment-oriented 
knowledge, skills, and attitudes so that the 
graduates can contribute to the community 
with a variety of creative, innovative social, 
economic and cultural activities.

Indonesian Language subjects are designed to 
literate students so they are able to develop 
their ability to understand, interpret, and 
create text that is precise, accurate, fl uent, and 
be full of confi dence while studying at school 
and for mingling in community. Literacy is 
also important to build a critical and creative 
attitude towards various life phenomena. 
This critical and creative attitude is useful for 
developing personal skills that focus on rational 
thinking skills that prioritize information-
gathering skills.

CONTEXTUALIZATION OF THE 2013 CURRICULUM 
EQUIVALENCY EDUCATION

PACKAGE B EQUIVALENT TO JUNIOR SECONDARY SCHOOL (SMP / MTS)

16
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B. Aim
In general, the curriculum targets four 
dimensions of competence, namely spiritual 
attitudes, social attitudes, knowledge and skills, 
which are achieved through the intra-curricular, 
co-curricular, and / or extracurricular learning 
process.

Specifi cally, Bahasa Indonesia (Indonesian 
language) aims for learners to have the 
following abilities:

1. To communicate effectively and effi ciently 
in accordance with applicable ethics both 
in writing and oral communication.

2. To appreciate and be proud of using Indo-
nesian as a language of unity and a national 
language.

3. To understand Indonesian and use it proper-
ly and creatively for various purposes.

4. To use Indonesian to increase intellectual 
ability, as well as emotional and social 
maturity.

5. To enjoy and utilize literature to widen 
knowledge, refi ne character, and improve 
language knowledge and ability.

6. To appreciate and be pride of Indonesian 
as cultural and intellectual repertoire of 
Indonesian people.

C. Scope
The implementation of equivalency education 
encounters objective challenges so that it is 
necessary to utilize the potential of human 
resources, natural resources, and community 
development to improve the nation’s 
competitiveness.

The learning of Indonesian Language in 
Package B equivalent to junior secondary 
school is designed to contribute to the need 
to improve the quality of human resources. It 
contains materials that in parallel with those 
in formal education so that fi nal competencies 
are equivalent to the quality of graduates 
produced by formal education. Additionally, 

contextualization is carried out on aspects of 
learning so that equivalency education able to 
answer the problems and challenges that exist.

The scope of Indonesian Language learning 
includes knowledge about language and how 
to use language effectively. Learners learn how 
Indonesian allows people to interact effectively; 
build and foster relationships; express and 
exchange knowledge, skills, attitudes, feelings, 
and opinions. Learners also learn to understand, 
interpret, and communicate effectively through 
coherent texts, using well-organized sentences, 
including spelling, punctuation at the broader 
level of words, sentences, and texts.

The choice of text includes media text, 
everyday text, and working world texts. The 
range of text weights from level 7 to level 
9 gradually becomes more complex and 
increasingly diffi cult, from everyday language 
to personal experience, technical and special 
language, and language for academic purposes. 
Learners are faced with language for various 
purposes, audiences, and contexts. They are 
exposed to a variety of knowledge and opinions 
presented and developed in multimodal text 
and presentation (oral, printed, and digital 
context) so that their competence in listening, 
viewing, reading, speaking, writing and 
creating develops systematically and has future 
perspective. Through text-based learning, 
an understanding of language, language as a 
system and language as a vehicle for knowledge 
and communication learners will become 
productive speakers of Indonesian, both orally 
and in writing.

D. Contextualization of Core and Basic 
Competencies of Equivalency Education 
Curriculum
Contextualization of curriculum competencies 
is carried out in accordance with the challenges 
of equivalency education without changing or 
reducing the quality standards or competency 
of graduates to be achieved as contained in 

formal education. Contextualization is done 
so that it is easily operated and realized in the 
practice of implementing equality education.

The principles used in conducting contextuali-
zation are tailored to the problems, challenges, 
needs, and characteristics of equivalency 
education, namely: (1) ensuring the basic 
competencies of equivalency education equiva-
lent to the basic competencies of formal 
education; (2) making the formulation or 
competency description more operational; (3) 
giving special pressure on the formulation of 
competencies in aspects of knowledge, skills and 
attitudes so that they can be achieved according 

to the expected needs, and equivalency educa-
tion can act as an alternative education to solve 
the existing problems and improve the quality 
and development of education.

The contextualization includes conceptualiza-
tion, material details, clarity of scope, 
description of operational verb, and formulation 
of sentences.

Contextualization of Core Competencies and 
Basic Competencies for the dimensions of 
knowledge and skills at Level III (equivalent 
to Grade VII to VIII) is formulated in the 
following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 

procedural) based on the curiosity of knowledge, 

technology, art, and culture related to phenomenon 

and visible event.

2. Processing, presenting, and reasoning in concrete 

contexts (using, assembling, modifying, creating) 

and abstract contexts (writing, reading, calculating, 

drawing, composing) the same theoretical point of 

view in accordance with what is learned at school and 

other sources

1.1 Identifying information inside descriptive text about 

object (school, tourist attraction, historical place, 

and or regional art performance atmosphere) 

already heard or read.

2.1 Explaining the content of object description text 

(tourist attraction, historical place, regional art 

performance, traditional fabric, etc.) already 

heard and read verbally, in writing and by picture 

or table. 

1.2 Analyzing the structure and language of a 

descriptive text about object (school, tourist 

attraction, historical place, and or regional art 

performance atmosphere) already heard or read.

2.2 Presenting data, ideas, impression in form of 

descriptive text about object (school, tourist 

attraction, historical place, and or regional art 

performance atmosphere) in writing and verbally 

by paying attention to structure, and language 

elements. 

1.3 Identifying elements of narrative text (imagination 

story) already heard or read.

2.3 Retelling the content of narrative text (imagination 

story) already heard or read verbally, in writing 

and by picture or table. 

1.4 Analyzing structure and narrative text language 

(imagination story) already read and heard.

2.4 Presenting creative ideas in imagination story form 

not only verbally but also in writing by paying 

attention on the structure, language use, or 

spoken aspect.
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1.5 Identifying procedure text about how to do 

something and how about to make something 

(how to play musical instruments/regional dance, 

how to make regional special foods, etc.) from 

various sources already read and heard. 

2.5 Summarizing content of procedure text (about 

how to play regional musical instruments, 

regional dances, how to make souvenirs, and/or 

regional special foods) already read and heard. 

1.6 Analyzing language structure and aspect procedure 

text about how to do something and how to make 

something (how to play musical instruments/

regional dance, how to make regional special 

foods, etc.) from various sources already read and 

heard.

2.6 Presenting verbally and in writing activity group 

data into procedure text (about how to play 

regional musical instruments, regional dances, 

how to make souvenirs, etc.) by paying attention 

to the structure, language elements, and the 

content.

1.7 Identifying information from observation report 

text for example, knowledge book already read 

or heard. 

2.7 Summarizing observation report text for example, 

knowledge book already read or heard.

1.8 Analyzing structure, language and content of 

report text for example, knowledge book already 

read or heard.

2.8 Presenting summary of observation report text for 

example, knowledge book already read or heard 

by paying attention to language rule or spoken 

aspect.

1.9 Searching for elements from fi ction and non-fi ction 

book already read.

2.9 Making mind mapping/synopsis about the content 

of non-fi ction and fi ction book already read.

1.10 Analyzing relationship of elements from fi ction 

and non-fi ction books. 

2.10 Presenting respond verbally, in writing, and by 

picture, table or graphic towards the content of 

non-fi ction and fi ction book already read.

1.11 Identifying information (news, needs, requests, 

and/or help) from personal letter and offi cial 

letter already read and heard. 

2. 11 Summarizing the content (news, needs, asking, 

and/or requests) from personal letter and offi cial 

letter already read and heard.

1.12 Identifying elements and language from personal 

letter and offi cial letter already read and heard.

2.12 Writing letter (personal and offi cial) for the sake 

of offi cial matters by paying attention to the text 

structure, language and content.

1.13 Identifying information (message, rhyme, and 

diction) from folk poetry (poem, poetry, and local 

folk poetry) already read and heard. 

2.13 Summarizing the content of folk poetry (poem, 

poetry, and local folk poetry) in written and 

spoken form.  

1.14 Analyzing structure and language of folk poetry 

(poem, poetry, and local folk poetry) already read 

and heard.

2.14 Composing folk poetry (poem, poetry, and local 

folk poetry).

1.15 Identifying information about fable/ local legend 

already read and heard.

2.15 Retelling fable/local legend already read and 

heard.

1.16 Analyzing structure and language of fable/local 

legend already read and heard.

2.16 Acting out a play about fable/ local legend 

already read and heard.

1.17 Identifying elements of news text (proud and 

motivating) already heard and read.

2.17 Summarizing the news content (proud and 

motivating) already read and heard. 

1.18 Analyzing structure and language news text 

(proud and motivating) already heard and read.

2.18 Presenting data and information in form of 

broadcast news and print media news by 

focusing on structure, language, or spoken 

aspect (pronunciation, intonation, mimic, and 

kinesics). 

1.19 Identifying advertisement text information, 

slogans, or poster (proud and motivating) already 

read and heard from various sources.

2.19 Summarizing content of advertisement, slogan, 

or poster (proud and motivating) from various 

sources.

1.20 Analyzing presentation pattern and advertisement 

text language (proud and motivating) already 

read and heard from various sources.

2.20 Presenting ideas, messages and invitation in form 

of advertisement, slogans, or poster verbally and 

in writing. 

1.21 Identifying exposition text information such as 

popular scientifi c article already heard and read 

from newspaper/magazine.

2.21 Summarizing the content of exposition text 

information (popular scientifi c article from 

newspaper/magazine) already heard and read.

1.22 Identifying structure, elements, language, and 

spoken aspect in popular scientifi c exposition 

article text (living environment, social condition, 

and/or cultural diversity, etc.) already heard and 

read.

2.22 Presenting ideas and opinions into popular 

scientifi c exposition article text form (living 

environment, social condition, and/or cultural 

diversity, etc.) in spoken and written by paying 

attention on structure, language elements, and 

spoken aspect.

1.23 Identifying the intrinsic elements of poetry text 

already heard or read.

2.23. Summarizing intrinsic elements and meaning of 

poetry text already heard or read.

1.24. Analyzing intrinsic elements of poetry text 

(struggle, living environment, social condition, 

etc.) already heard or read.

2.24. Presenting ideas, feelings, and opinions in form 

of poetry text through spoken/written by paying 

attention to the intrinsic elements.

1.25 Identifying information from explanatory text 

already heard or read regarding the occurrence 

of a natural phenomenon in the local area.

2.25 Summarizing explanatory text regarding the 

process of occurrence of a natural phenomenon 

in the local area from a variety sources already 

heard and read.

1.26 Analyzing explanatory text already heard or 

read regarding the occurrence of a natural 

phenomenon in the local area.

2.26 Presenting information and data in form of 

explanatory text regarding the occurrence 

process of a natural phenomenon in the local 

area verbally and in writing by paying attention 

to structure, language elements, or spoken 

aspects. 

1.27 Identifying information in review text about 

quality of a work (fi lm, short story, poetry, novel 

and other regional art work) already heard or 

read.

2.27 Retelling review text about quality of a work (fi lm, 

short story, poetry, novel and other regional art 

work) already heard or read.

1.28 Analyzing structure and language of text review 

(fi lm, short story, poetry, novel and other regional 

art work) already heard or read.

2.28 Presenting ideas about quality of a work (fi lm, 

short story, poetry, novel and other regional art 

work) in form of review text not only in spoken 

form but also in written form by paying attention 

to structure, language elements, or spoken 

aspect.



22 23The 2013 Curriculum Equivalency Education Package B

1.29 Identifying types of advice, invitation, direction 

and consideration from various positive actual 

problems (living environment, social condition, 

and / or variety local regional cultures) of 

persuasive text already heard and read.

2.29 Summarizing the content of advice, invitation, 

direction, consideration from various positive 

actual problems (living environment, social 

condition, and / or variety local regional cultures) 

of persuasive text already heard and read.

1.30 Analyzing structure and language of persuasive 

text such as advice, invitation, and consideration 

of various actual problems (living environment, 

social condition, and / or variety local regional 

cultures) from various sources already read and 

heard.

2.30 Presenting persuasive text (advice, invitation, 

direction, and consideration) in writing and 

verbally by paying attention to structure, 

language or spoken aspect.

1.31 Identifying drama elements (traditional and 
modern) presented in form of play or script. 

2.31 Interpreting drama (traditional and modern) 
already read and watched/heard.

1.32 Analyzing elements characteristic and language 
use of drama text in script or play form.  

2.32 Presentinf drama in form of play or script.

1.33 Deepening and fi nding information from fi ction 
and non-fi ction already read.  

2.33 Making mind mapping concept/ plot line from 
fi ction and non-fi ction books already read.

1. 34 Analyzing elements of fi ction and non-fi ction 
books already read.

2.34 Presenting respond of fi ction and non-fi ction that 
already read in spoken/ written form.

Contextualization of Core Competencies and Basic Competencies for the dimensions of knowledge and 
skills at Level IV (equivalent to Grade IX) is formulated in the following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 
procedural) based on the curiosity of knowledge, 
technology, art, and culture related to phenomenon 
and visible event.

2. Processing, presenting, and reasoning in concrete 
contexts (using, assembling, modifying, creating) 
and abstract contexts (writing, reading, calculating, 
drawing, composing) the same theoretical point of 
view in accordance with what is learned at school and 
other sources.

1.1 Identifying information from experiment report 
(simple experiment to detect harmful substance 
in food, to check vitamin levels in food, etc.) 
already read and heard.

2.1 Summarizing objectives, materials/tools, steps, and 
result from experiment report already heard and/
or read.

1.2 Analyzing structure and steps from experiment 
report text (simple experiment to detect harmful 
substance in food, to check vitamin levels in 
food, etc.) already heard and read.

2.2 Presenting objectives, materials/tools, steps, and 
result from experiment report in spoken and 
written by paying attention to data completeness, 
structure, language aspect, and spoken aspect. 

1.3 Identifying ideas, thought, vision, direction or 
message in a persuasive speech about actual 
problems in regional or local environment already 
heard and read. 

2.3 Summarizing ideas, vision, direction or message 
in a speech (living environment, social condition, 
and/or diversity of local regional culture) already 
heard and/or read.

1.4 Analyzing structure and language characteristic 
of persuasive speech about actual problem in 
an area or local environment already heard and 
read.

2.4 Sharing ideas, thought, direction or message in a 
speech (living environment, social condition, and/
or diversity of local regional culture) verbally and/
or in writing by paying attention to structure and 
language.

1.5 Identifying elements of literature work in short 
story text already read or heard.

2.5 Summarizing elements of literature work through 
supporting proofs from short story text already 
read or heard.

1.6 Analyzing structure and language aspect of short 
story already read or heard. 

2.6 Expressing experience and ideas in form of short 
story by paying attention to the structure and 
language. 

1.7 Identifying information such as critic, rebuttal, or 
compliment (living environment, social condition, 
and/or diversity of local regional culture, etc.) 
from response text  already heard and/or read.

2.7 Summarizing response text content such as 
critic, rebuttal, or compliment (about living 
environment, social condition and/or diversity of 
local regional culture) already heard and read.

1.8 Analyzing structure and language from response 
text (living environment, social condition, and/or 
diversity of local regional culture, etc.) such as 
critic, rebuttal, or compliment already heard and/
or read.

2.8 Expressing critic, rebuttal, or compliment in a 
response text verbally and/or in writing by paying 
attention to structure and language.  

1.9 Identifying information such as pro and contra 
opinion from actual problem in an area or local 
environment of discussion text already read and 
heard.

2.9 Summarizing supporting and contradicting ideas, 
opinions, arguments also solution of actual 
problems in a discussion text already heard and 
read.

1.10 Analyzing supporting and contradicting opinions 
and arguments related to actual problems in 
an area or local environment in discussion text 
already read and heard.

2.10 Presenting supporting and contradicting ideas/
opinions, arguments along with solution of actual 
problems in a discussion text by paying attention 
to structure and language aspect, and spoken 
aspect (intonation, gesture, pronunciation).  

1.11 Identifying sympathy expression, caring, empathy, 
or personal feeling from inspiring story text 
already read and heard. 

2.11 Summarizing sympathy expression, caring, 
empathy or personal feeling in form of inspiring 
story already read and heard.

1.12 Analyzing structure, language, and content of 
the inspiring story text. 

2.12 Expressing sympathy, empathy, caring and feeling 
in form of inspiring story by paying attention to 
story structure and language aspect. 

1.13 Deepening elements information from fi ction and 
non-fi ction books.

2.13 Making mind mapping concept/plot line from 
fi ction and non-fi ction books already read.

1.14 Analyzing relationship of elements fi ction/non-
fi ction books already read.

2.14 Presenting respond towards fi ction and non-
fi ction books already read.

1.15 Searching for elements of fi ction and non-fi ction 
books already read.

2.15 Making mind mapping/plot summary about the 
content of non-fi ction/fi ction books already read.  

1.16 Analyzing relations of elements in fi ction/non-
fi ction books.

2.16 Presenting a response towards book content of 
fi ction/non-fi ction already read.
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MATHEMATICS
PACKAGE B EQUIVALENT TO JUNIOR SECONDARY SCHOOL (SMP / MTS)

Contextualization 
Of The 2013 Curriculum

Equivalency Education
Subject: Mathematics

Level : Package B Equivalent to Junior Secondary School (SMP / MTs)

A. Rationale
National education is basically intended to 
educate the nation’s civil society in a sustainable 
manner. It is also expected to guarantee equal 
distribution of quality education opportunities 
for every citizen of the nation because education 
is also basically the right of every citizen. In 
connection with that the Ministry of Education 
and Culture of the Republic of Indonesia in 
one of its missions aims to improve access 
and quality of graduates equally to support 
the nation’s competitiveness. Increasing access 
and quality of education as emphasized in the 
national education mission is expected to be 
able to answer the challenges faced in terms 
of fulfi lling rights and meeting the needs of 
quality education for every citizen.

Education in Indonesia encounters specifi c 
problems and challenges related to improving 
human quality in development, namely the low 
participation of the population in education, 
especially for junior and senior secondary 
education, for various reasons. 

Equivalency education as an integral part of 
the implementation of national education is 
specifi cally intended to answer this challenge. It 

is expected to be able to create quality graduates 
equal to that of formal education graduates. For 
this reason, the development of an equivalency 
education curriculum is carried out by referring 
to and through the contextualization of the 
formal education curriculum. Contextualization 
is carried out on aspects of empowerment-
oriented knowledge, skills, and attitudes so that 
the graduates can contribute to the community 
with a variety of creative, innovative social, 
economic and cultural activities.

Mathematics works through expansion and 
justifi cation, reformation, generalization, and 
/ or formulation of facts, axioms, principles, 
and mathematical concepts. This is related 
to empirical phenomena and problems 
encountered and need to be resolved in daily life 
and in the context of community development.

In learning mathematics, understanding 
concepts often begins inductively through 
observing patterns or phenomena, experiencing 
real events or intuition. Deductive and 
inductive ways of learning are used and equally 
play an important role in mathematics so that 
students form a critical, creative, honest and 
communicative attitude. The development 

CONTEXTUALIZATION OF THE 2013 CURRICULUM 
EQUIVALENCY EDUCATION

PACKAGE B EQUIVALENT TO JUNIOR SECONDARY SCHOOL (SMP / MTS)
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of the mathematics curriculum is directed 
at improving life skills, especially in building 
reasoning, creativity, cooperation, innovation, 
and communication by using short and clear 
symbolic languages and problem solving. In 
addition, the development of mathematical 
competencies also emphasizes skills in 
using technology tools to perform technical 
calculations (computation) and presentation in 
the form of images and graphics (visualization). 
The development of mathematical 
competencies is important to support other 
skills, such as across disciplines skills and non-
cognitive skills, as well as the development of 
values, norms and ethics (soft skills), and to 
be responsible for the personal and society 
developments to support the development of 
the nation and world civilization.

B. Aim
In general, the curriculum targets four 
dimensions of competence, namely spiritual 
attitudes, social attitudes, knowledge and skills, 
which are achieved through the intra-curricular, 
co-curricular, and / or extracurricular learning 
process.

In particular, the aim of learning mathematics 
is to contribute in supporting the achievement 
of the competencies of primary and secondary 
education graduates through learning 
observation, as follows: 

1. Understanding the concepts of algorithms, 
operations, or mathematical procedures 
and strategies in a fl exible, accurate, 
effi cient, effective, and appropriate manner 
in life or in solving everyday problems 

2. Conducting mathematical reasoning which 
includes making generalizations based on 
patterns, facts, phenomena or existing data, 
making assumptions and the verifi cations.

3. Conduction mathematical manipulation 
both in simplifi cation, and analyzing 
existing components in solving routine or 

non-routine problems within and beyond 
the context of mathematics (real life, 
science and technology). 

4. Communicating ideas, reasoning, arguing 
or proofi ng through complete sentences, 
symbols, tables, diagrams, or other media 
to clarify the situation or problem 

5. Fostering a positive attitude such as 
being logical, critical, careful, thorough, 
systematic, obedient, consistent, upholding 
agreement, tolerant, and not easily giving 
up in solving problems.

C. Scope
The implementation of equivalency education 
encounters objective challenges so that it is 
necessary to utilize the potential of human 
resources, natural resources, and community 
development to improve the nation’s 
competitiveness.

The learning of Mathematic in Package 
C equivalent to junior secondary school 
is designed to contribute to the need to 
improve the quality of human resources. It 
contains materials that in parallel with those 
in formal education so that fi nal competencies 
are equivalent to the quality of graduates 
produced by formal education. Additionally, 
contextualization is carried out on aspects of 
learning so that equivalency education able to 
answer the problems and challenges that exist.

Mathematical learning materials include:

1. Application of integers, fraction, cubic 
root, the number pattern, lines and series 
in solving everyday life challenge.

2. To use sets, algebraic expressions, relations 
and functions, ratios, arithmetic operations, 
linear equations and linear inequalities with 
one variable, two variable linear equations 
systems, straight line equations, quadratic 
equations and functions in solving everyday 
problems.

3. To use line and angle, shape (square and 
triangle),   geometry fl at side, dimension 
curve side, circle, geometry and congruence, 
Pythagoras theory, transformation in 
solving everyday life challenge.

4. To process, to present and to interpret 
data by using probability (empirical and 
theoretical) in solving everyday problems.

D. Contextualization of Core and Basic 
Competencies of Equivalency Education 
Curriculum
Contextualization of curriculum competencies 
is carried out in accordance with the challenges 
of equivalency education without changing or 
reducing the quality standards or competency 
of graduates to be achieved as contained in 
formal education. Contextualization is done 
so that it is easily operated and realized in the 
practice of implementing equality education.

The principles used in conducting contextua-
lization are tailored to the problems, challenges, 

needs, and characteristics of equivalency 
education, namely: (1) ensuring the basic 
competencies of equivalency education 
equivalent to the basic competencies of formal 
education; (2) making the formulation or 
competency description more operational; (3) 
giving special pressure on the formulation of 
competencies in aspects of knowledge, skills and 
attitudes so that they can be achieved according 
to the expected needs, and equivalency 
education can act as an alternative education 
to solve the existing problems and improve the 
quality and development of education.

The contextualization includes conceptualiza-
tion, material details, clarity of scope, 
description of operational verb, and formulation 
of sentences.

Contextualization of Core Competencies and 
Basic Competencies for the dimensions of 
knowledge and skills at Level III (equivalent 
to Grade VII to VIII) is formulated in the 
following table. 

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 

procedural) based on the curiosity of knowledge, 

technology, art, and culture related to phenomenon 

and visible event.

2. Processing, presenting and reasoning in concrete 

contexts (using, explaining, combining, modifying, 

and making) and abstract contexts (writing, reading, 

counting, drawing and composing) the same 

theoretical point of view in accordance with what is 

learned at school and other sources. 

1.1 Comparing and Deciding position of integers and 

fractions (cardinal, mixed, decimal, percentage) 

by using supporting aid of number line/concrete 

object and without supporting aids.

2.1 Resolving everyday life problem which related 

with position of integers and fractions (cardinal, 

mixed, decimal, percentage) through procedure 

and strategy based on problem characteristics 

by using supporting aid of number line/concrete 

object and without supporting aids.

1.2 Deciding and performing the concept of counting 

(addition, subtraction, multiplication and division) 

integers and fraction by using supporting aid 

2.2 Resolving everyday life problems related to counting 

operation of integers and fraction through 

procedure and strategy based on problem 

characteristics by using supporting aid of number 

line/concrete object and without supporting aids.
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1.3 Expressing integers as positive and negative integer 

exponents by identifying contexts (real world) 

and models of exponential numbers of everyday 

events.

2.3 Resolving everyday life problems that related 

to integers as positive and negative integer 

exponents by identifying contexts (real world) 

and models of exponential numbers of everyday 

events through procedure and strategy based on 

problem characteristics by identifying forms of 

numbers rose to powers.

1.4 Determining sets, intersection of sets, universal set, 

empty set, complement of sets by using words, 

notation of set form, and diagram through 

daily example also by determining two sets of 

operation. 

2.4 Resolving daily problems related to sets, intersection 

of sets, universal set, empty set, complements 

of sets, and two sets of operations through 

procedure and strategy based on problem 

characteristic.  

1.5 Explaining forms of algebra and performing 

operation on algebra form (addition, subtraction, 

multiplication and division) by using example and 

model of daily events. 

2.5 Resolving problems of everyday life related to sets, 

intersection of sets, universal set, empty set, 

complement of sets and two sets of operation.

1.6 Determining linear equations and linear inequalities 

of one variable by using model and context from 

daily life events.

2.6 Resolving everyday life problems related to linear 

equations and linear inequalities of one variable 

of procedure and strategy based on problem 

characteristic. 

1.7Explaining the comparison/ratio of two magnitudes 

(the units are the same and different magnitudes) 

by using the unit of measurement results and 

modeling of concrete and non concrete objects.

2.7 Resolving everyday life problem related to ratio 

of two magnitudes (the units are the same and 

different magnitudes) by using a procedure and 

strategy based on problem characteristic. 

1.8 Determining equality ratio and vice versa by 

using data table, graphic, and equations of 

measurement units and modeling of concrete 

and non concrete objects.

2.8 Resolving everyday life problems related to direct 

proportion and inverse proportion by using 

procedure and strategy based on problem 

characteristic.

1.9 Explaining many situations related to social 

arithmetic (selling, buying, discount, profi t, 

loss, individual interest, percentage, gross, net, 

equivalence) by identifying the context (real 

world) and some model from everyday events. 

2.9 Resolving everyday life problem related to social 

arithmetic (selling, buying, discount, profi t, 

loss, individual interest, percentage, gross, net, 

equivalence) by using procedure and strategy 

based on problem characteristic.

1.10 Identifying relationship between angles as a result 

of two parallel lines cut by transverse lines using 

the context (real world) and models of everyday 

life code. 

2.10 Resolving everyday problems related to relationship 

between angles as a result of two parallel lines 

cut by transverse lines by using procedure and 

strategy based on problem characteristic.

1.11 Identifying and determining circumference 

square shape area (square, rectangle, rhombus, 

parallelogram, trapezoid, kite) and triangle by 

using context (real life), model (math), production 

and construction of everyday life events. 

2.11 Resolving everyday life problems related to 

circumference and area of square (square, 

rectangle, rhombus, parallelogram, trapezoid, 

kite) and triangle by using procedure and strategy 

based on problem characteristic through shape 

model.

1.12 Analyzing relationship between data and its 

presentation (table, lines diagram, bar diagram 

and pie diagram) through enumeration, 

measurement, and modeling. 

2.12 Presenting and interpreting data in form of table, 

lines diagram, bar diagram, and pie diagram by 

using procedure and strategy based on problem 

characteristics of enumeration, measurement, 

and modeling. 

1.13 Determining pattern of number lines and object 

confi guration lines by using concrete and non 

concrete object model of everyday life events.

2.13 Resolving everyday life problems related to 

pattern of number lines and object confi guration 

lines by using procedure and strategy based on 

problem characteristics. 

1.14 Explaining and determining point position in 

Cartesian coordinate related to context (real life) 

and model of everyday life events. 

2.14 Resolving everyday life problem related to 

point position in Cartesian coordinate by using 

procedure and strategy based on problem 

characteristics. 

1.15 Explaining and stating relationship and function 

by using words, tables, graphics, diagrams and 

equations. 

2.15 Resolving everyday life problems related to 

relationship and function by using procedure and 

strategy based on problem characteristics and 

also using various representations (words, tables, 

graphics, diagrams and equations).

1.16 Analyzing linear function (as straight line 

equation) and interpreting the graphic related to 

everyday life problem.

2.16 Resolving everyday life problem related to linear 

function as straight line equation by using 

procedure and strategy based on problem 

characteristics.

1.17 Explaining two variables linear equation system 

and determining the completion by using context 

and model of everyday life events.

2.17 Resolving everyday life problems related to 

two variables linear equation system by using 

procedure and strategy based on problem 

characteristics.

1.18 Explaining and proving Pythagoras theory and 

Pythagoras triples by using example and model 

of everyday life events.

2.18 Resolving everyday life problems related to 

Pythagoras theory and Pythagoras triples by 

using procedure and strategy based on problem 

characteristics.

1.19 Identifying and determining relation of center 

angle, circumference angle, arc length, and circle 

sector area through concrete and non concrete 

object in everyday life events.

2.19 Resolving everyday life problem related to center 

angle, circumference angle, arc length, and 

circle sector area and also its connection by 

using procedure and strategy based on problem 

characteristic through concrete and non concrete 

object.

1.20 Determining outer tangent and inner tangent 

between two circles by drawing them.

2.20 Resolving everyday life problem related to outer 

tangent and inner tangent between two circles by 

using procedure and strategy based on problem 

characteristic through circle model.

1.21 Differentiating and determining surface area 

and volume shape (square, rectangle, prism, 

and pyramid) by using model, context (real life), 

production, and construction.

2.21 Resolving everyday life problem which related to 

surface area and volume shape (square, rectangle, 

prism, and pyramid), also its combination by 

using procedure and strategy based on problem 

characteristic through example and shape model.
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1.22 Analyzing data based on data distribution, mean, 

median, modus and data dispersion so that 

summary, decision making and prediction could 

be taken.

2.22 Presenting and resolving everyday life problem 

related to data distribution, mean, median, 

modus and data dispersion so that summary, 

decision making and prediction could be taken 

by procedure and strategy based on problem 

characteristic.

1.23 Determining empiric probability and theoretic of 

event from statistic experiment.

2.23 Resolving everyday life problem related to empiric 

probability and theoretic of event from statistic 

experiment by using procedure and strategy 

based on problem characteristic.

1.2 Determining root of quadratic equation through 

its characteristic and context (real life) and model 

of everyday events. 

2.2 Resolving everyday life problem related to quadratic 

equation by using procedure and strategy based 

on problem characteristics. 

1.3 Determining quadratic function by using table, 

equitation, and graphic through context (real 

life) and model of everyday events. 

2.3 Presenting quadratic function by using table, 

equitation, and graphic by using procedure and 

strategy based on problem characteristics.

1.4 Identifying and determining relation between 

coeffi cient and quadratic function discriminant 

and its graphic.

2.4 Presenting and resolving everyday life problem 

by using quadratic function character by using 

procedure and strategy based on problem 

characteristics.

1.5 Determining geometry transformation result 

(refl ection, translation, rotation, and dilatation) 

related to everyday life problem by using context 

(real life) and model of concrete and non 

concrete objects.

2.5 Resolving everyday life problem related to geometry 

transformation result (refl ection, translation, 

rotation, and dilatation) by using procedure and 

strategy based on problem characteristics.

1.6 Explaining and determining geometry and 

congruence between shapes by identifying 

concrete shape and non concrete shape model.

2.6 Resolving everyday life problem related to 

geometry and congruence between shapes by 

using procedure and strategy based on problem 

characteristics and by using concrete shape and 

non concrete shape model.

1.7 Determining surface area and volume of many 

curved-faced three-dimensional objects (cylinder, 

cone, ball) by using aids or without aids.

2.7 Resolving everyday life problem related to 

surface area and volume of curved-faced three-

dimensional objects (cylinder, cone, ball), also 

few of curved-faced three-dimensional objects by 

using procedure and strategy based on problem 

characteristics.Contextualization of Core Competencies and Basic Competencies for the dimensions of knowledge and 
skills at Level IV (equivalent to Grade IX) is formulated in the following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 

procedural) based on the curiosity of knowledge, 

technology, art, and culture related to phenomenon 

and visible event.

2. Processing, presenting and reasoning in concrete 

contexts (using, explaining, combining, modifying, 

and making) and abstract contexts (writing, reading, 

counting, drawing and composing) the same theoretical 

point of view in accordance with what is learned at 

school and other sources. 

1.1 Determining and performing exponential number 

operation of rational numbers and surds also its 

properties.

2.1 Resolving everyday life problem related to the 

properties of exponent integer numbers and the 

surds by using procedure and strategy based on 

problem characteristics.  
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NATURAL SCIENCES
PACKAGE B EQUIVALENT TO JUNIOR SECONDARY SCHOOL (SMP / MTS)

Contextualization 
Of The 2013 Curriculum

Equivalency Education
Subject: Natural Sciences

Level : Package B Equivalent to junior secondary school (SMP / MTs)

A. Rationale
National education is basically intended to 
educate the nation’s civil society in a sustainable 
manner. It is also expected to guarantee equal 
distribution of quality education opportunities 
for every citizen of the nation because education 
is also basically the right of every citizen. In 
connection with that the Ministry of Education 
and Culture of the Republic of Indonesia in 
one of its missions aims to improve access 
and quality of graduates equally to support 
the nation’s competitiveness. Increasing access 
and quality of education as emphasized in the 
national education mission is expected to be 
able to answer the challenges faced in terms 
of fulfi lling rights and meeting the needs of 
quality education for every citizen.

Education in Indonesia encounters specifi c 
problems and challenges related to improving 
human quality in development, namely the low 
participation of the population in education, 
especially for junior and senior secondary 
education, for various reasons. 

Equivalency education as an integral part of 
the implementation of national education is 
specifi cally intended to answer this challenge. 
It is expected to be able to create quality 

graduates equal to that of formal education 
graduates. For this reason, the development 
of an equivalency education curriculum is 
carried out by referring to and through the 
contextualization of the formal education 
curriculum. Contextualization is carried out on 
aspects of empowerment-oriented knowledge, 
skills, and attitudes so that the graduates can 
contribute to the community with a variety 
of creative, innovative social, economic and 
cultural activities.

Natural Science learning is important as a vehicle 
for continuous growing and strengthening of 
attitudes, knowledge and skills in students at 
various levels of education. Through natural 
science learning which includes scientifi c work, 
living things and life processes, substances and 
their properties, energy and changes, the earth and 
the universe, and the linkages between science, 
environment, technology, and society, students 
can develop their attitudes, knowledge and skills. 

Natural science learning in Package B 
Equivalency Education is designed not only to 
transfer knowledge and skills to students, but also 
to develop high-level thinking skills (analytical, 
synthesis, critical, creative, and innovative) 
through scientifi c work experience. The mastery 

CONTEXTUALIZATION OF THE 2013 CURRICULUM 
EQUIVALENCY EDUCATION

PACKAGE B EQUIVALENT TO JUNIOR SECONDARY SCHOOL (SMP / MTS)
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of natural science learning competency as the 
foundation of various basic and applied sciences 
will benefi t students in solving everyday life 
problems and in furthering their education so 
they can compete in 21st century.

B. Aim
In general, the curriculum targets four dimensions 
of competence, namely spiritual attitudes, social 
attitudes, knowledge and skills, which are achieved 
through the intra-curricular, co-curricular, and / 
or extracurricular learning process.

In particular the Package B of Natural Sciences 
subject is for students to be able to:

1. Live life with a positive attitude and critical, 
creative, innovative and collaborative thinking, 
along with honesty and openness, based on the 
potential of process and product of science.

2. Understand the surrounding natural pheno-
mena based on the results of learning science. 

3. Understand products and methods that 
make sense with the principles of science.

4. Make decisions among various choices 
based on observations and scientifi c 
considerations.

5. Solve problems faced in life by choosing 
between ubiquitous ways based on the 
knowledge possessed.

6. Understand the role of science in solving 
everyday problems in the surrounding 
environment.

7. Understand technological developments 
and environmental change according to the 
impact of scientifi c development

C. Scope
The implementation of equivalency education 
encounters objective challenges so that it is necessary 
to utilize the potential of human resources, 
natural resources, and community development 
to improve the nation’s competitiveness.

The learning of Natural Sciences in Package 
B equivalent to junior secondary school 
is designed to contribute to the need to 

improve the quality of human resources. It 
contains materials that in parallel with those 
in formal education so that fi nal competencies 
are equivalent to the quality of graduates 
produced by formal education. Additionally, 
contextualization is carried out on aspects of 
learning so that equivalency education able to 
answer the problems and challenges that exist.

The scope of the Natural Sciences subject 
emphasizes scientifi c work and safety, integrated 
with all material and its application in daily life 
related to science, environment, technology 
and society. The scope of Package B’s Natural 
Sciences consists of:
1. Scientifi c work and Work Safety
2. Living Things and Life Processes

Encompasses natural science objects, 
classifi cation of living things, life 
organization, energy in life, the interaction 
of living things with the environment, 
environmental pollution, global warming, 
movement systems in human, plant 
structure, digestive systems, excretion 
systems, reproductive systems, heredity 
and population development.

3. Substances and their Properties
Includes the properties of substances; 
properties of materials; chemicals; elements, 
compounds and mixtures; mixture 
separation, physical and chemical changes; 
acids and bases; atoms, ions, and molecules.

4. Energy and Conversion
Encompasses energy, temperature, 
expansion and heat, linear motion, motion 
and Newtonian Laws, the simple machine, 
liquid substance pressure, vibration, 
wave and sound, light and optics, static 
and dynamic electricity, magnetic and 
electromagnetic induction. 

5. Earth and Space
Including earth structure, solar system, 
earth and moon rotation.

6. Science, environment, technology and 
community.

D. Contextualization of Core and Basic Compe-
tencies of Equivalency Education Curriculum
Contextualization of curriculum competencies 
is carried out in accordance with the challenges 
of equivalency education without changing or 
reducing the quality standards or competency 
of graduates to be achieved as contained in 
formal education. Contextualization is done 
so that it is easily operated and realized in the 
practice of implementing equality education.

T he principles used in conducting contextuali-
zation are tailored to the problems, challenges, 
needs, and characteristics of equivalency 
education, namely: (1) ensuring the basic 
competencies of equivalency education 
equivalent to the basic competencies of formal 
education; (2) making the formulation or 

competency description more operational; (3) 
giving special pressure on the formulation of 
competencies in aspects of knowledge, skills and 
attitudes so that they can be achieved according 
to the expected needs, and equivalency 
education can act as an alternative education 
to solve the existing problems and improve the 
quality and development of education.

The contextualization includes conceptuali-
zation, material details, clarity of scope, 
description of operational verb, and formulation 
of sentences.

Contextualization of Core Competencies and 
Basic Competencies for the dimensions of 
knowledge and skills at Level III (equivalent 
to Grade VII to VIII) is formulated in the 
following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 
procedural) based on the curiosity of knowledge, 
technology, art, and culture related to phenomenon 
and visible event.

2. Processing, presenting and reasoning in concrete 
contexts (using, explaining, combining, modifying, 
and making) and abstract contexts (writing, reading, 
counting, drawing and composing) the same 
theoretical point of view in accordance with what is 
learned at school and other sources. 

1.1 Applying measuring concepts on various magnitudes 
by using standard unit and non-standard unit. 

2.1 Measuring some of surrounding objects by 
using standard unit and non-standard unit 
measurement, and then presenting the data.

1.2 Classifying living thing and non-living thing based 
on their characters.

2.2 Presenting classifi cation result of living thing and 
non-living thing in surrounding environment 
based on observed characteristics. 

1.3 Explaining mixture and singular substance concept 
(element and compounds), physics and chemistry 
character, physics and chemistry in everyday life.

2.3 Presenting the investigation of physic and 
chemistry change or mixture separation in 
everyday life.

1.4 Explaining the concepts of temperature, expansion, 
heat, heat transfer, and its application in daily life 
including the mechanism of maintaining body 
temperature stability in human and animals.

2.4 Presenting an investigation of the effect of heat on 
rising temperatures and changes in the shape of 
objects, as well as heat transfer through various 
daily events observed and experienced. 

1.5 Explaining energy forms, energy sources, the 
law of conservation of energy states and 
energy conversion in everyday life including 
photosynthesis. 

2.5 Presenting investigation result about energy 
sources, energy conversion, including 
photosynthesis through everyday life 
phenomenon. 

1.6 Identifying life organization system from cell to 
organism (cell, tissue, organ, organ system, 
organism) and main composition of cells. 

2.6 Drawing cell of plants/animals and its parts.



36 37The 2013 Curriculum Equivalency Education Package B

1.7 Analyzing interaction between living thing and its 
environment also population dynamic as a result 
of the interaction.

2.7 Presenting data of observation about interaction 
between living thing and its environment

1.8 Analyzing process of environment pollution (water, 
air, land and voice) also its effect to human and 
environment. 

2.8 Produce writing about solution ideas of pollution 
problem in the environment based on the 
observation. 

1.9 Analyzing climate change and its effect to 
ecosystem. 

2.9 Produce writing about effort ideas in facing climate 
change problem not only through adaption but 
also through mitigation.

1.10 Explaining earth’s structure, volcano, earthquake, 
and action in reducing the risk before, during, and 
after natural disaster based on the natural disaster 
threat in the students’ area.

2.10 Communicating effort of reducing risk and effect 
of natural disaster also action of self-safety 
during the natural disaster based on the natural 
disaster threat in the students’ area.

1.11 Explaining solar system, earth rotation and 
revolution, moon rotation and revolution, also the 
effects to life on earth.

2.11 Presenting writing about effect of earth 
rotation and revolution and moon rotation and 
revolution, based on the observation or other 
information.

1.12 Explaining movement of plants and human, also 
effort to keep the movement system healthy.

2.12 Presenting writing about various problems 
of movement system, also effort to keep the 
human movement system healthy.

1.13 Analyzing uniform velocity, style infl uence toward 
motion based on Newton Law and its application 
to non-living thing movement and living thing 
movement.

2.13 Presenting investigation result of style infl uence 
toward non-living thing movement based on 
everyday life events.

1.14 Explaining the concept of muscle effort, simple 
plane, and its application in everyday life including 
muscle workout in human structure. 

2.14 Presenting the benefi ts of simple plane usage in 
everyday life.

1.15 Analyzing plants structure connection and its 
function, and also plant-structure-inspired-
technology.  

2.15 Presenting investigation result writing from 
various sources about plant-structure-inspired-
technology.

1.16 Analyzing digestive system of human, digestive 
disease, and also effort to maintain health of 
digestive system. 

2.16 Presenting writing about mechanical and 
chemical digestion from various sources.

1.17 Explaining additive substances inside food or drink, 
addictive substances, psychotropic substances, 
also the effects on health. 

2.17 Writing a paper about the effect of additive and 
addictive substance abuse for health. 

1.18 Analyzing blood circulatory system in human and 
its disease and also effort to maintain health of 
blood circulatory system.

2.18 Presenting report based on experiment of 
relationship in-between activities (example 
before and after running) with heart rate.

1.19 Explaining substance pressure concept—including 
blood pressure, osmosis and capillary—in plants 
and the application in everyday life,

2.19 Presenting writing about application liquid 
substance pressure into certain depth, buoyancy 
force, and capillary, for example the plants’ stem 
in everyday life.

1.20 Analyzing respiratory system, the disease of 
respiratory, and also effort to maintain health of 
respiratory system.  

2.20 Presenting writing about effort to maintain 
health of respiratory system and to fi nd solution 
of disease that might happen to us. 

1.21 Analyzing the excretory system in human and 
its disease, and also effort to maintain health of 
excretory system. 

2.21 Composing writing about the excretory system 
in human and the application in maintaining our 
health. 

1.22 Analyzing vibration concept, wave and sound in 
everyday life including human hearing system and 
sonar system in animals.

2.22 Composing writing about the application of 
vibration concept and sound in human hearing 
system and sonar system in animals.

1.23 Analyzing characters of lights, shadow formation 
in shape and curve objects also the application 
to explain human vision process, insect eyes, and 
optic principle. 

2.23 Presenting writing about experiment of shadow 
formation in mirror and lens.

Contextualization of Core Competencies and Basic Competencies for the dimensions of knowledge and 
skills at Level IV (equivalent to Grade IX) is formulated in the following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 
procedural) based on the curiosity of knowledge, 
technology, art, and culture related to phenomenon 
and visible event.

2. Processing, presenting and reasoning in concrete 
contexts (using, explaining, combining, modifying, 
and making) and abstract contexts (writing, reading, 
counting, drawing and composing) the same theoretical 
point of view in accordance with what is learned at 
school and other sources. 

1.1 Connecting the reproductive system in humans, 
disorders and diseases of the reproductive system 
and the application of living pattern that support 
reproductive health.  

2.1 Applying the steps to maintain reproductive health.

1.2 Analyzing reproduction system of plants and 
animals and also the technology application in 
the reproduction system of plants and animals.

2.2 Practicing vegetative propagation in plants. 

1.3 Applying the concept of character inheritance 
and its application in life for plants breeding and 
sustainability.

2.3 Presenting a writing about superior seeds for plant 
breeding in daily life. 

1.4 Explaining static electricity concept and symptom 
in everyday life including electrical in nervous 
system and electric animals. 

2.4 Presenting observation result of static electricity 
symptom in everyday life.

1.5 Applying electrical circuit concept, energy and 
electricity power, electricity source in everyday 
life including electricity alternative energy and 
also various efforts to save electricity energy.

2.5 Composing a writing based on observation result 
about the use of electricity at homes and way to 
do electricity energy saving in everyday life.

1.6 Applying magnetic concept, electromagnetic 
induction, and the benefi t of magnetic fi eld 
in everyday life including animals’ movement/
navigation to fi nd food and migration. 

2.6 Making a simple product that using electromagnetic 
principle for everyday life.

1.7 Applying biotechnology concept and role in human 
life especially to increase food production. 

2.7 Making one of conventional biotechnology products 
sourced from the surrounding environment.  

1.8 Relating particle concept (atom, ion, molecule), 
and simple substance structure used in everyday 
life with its character, and also its effect to 
human health.

2.8 Presenting information investigation result about 
material character with its benefi t in everyday life.

1.9 Relating physic properties and soil chemistry, living 
organism that lives in soil, with soil importance 
for life sustainability. 

2.9 Presenting information investigation result 
about the role of living organisms lived in soil 
(earthworm). 

1.10 Explaining process and technology product that 
environment friendly for life sustainability. 

2.10 Making an environment friendly technology 
product such as biogas from animal manure, 
composting by using biopore. 
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SOCIAL SCIENCES
PACKAGE B EQUIVALENT TO JUNIOR SECONDARY SCHOOL (SMP / MTS)

Contextualization 
Of The 2013 Curriculum

Equivalency Education
Subject: Social Sciences

Level : Package B Equivalent to Junior Secondary School (SMP / MTs)

A. Rationale
National education is basically intended to 
educate the nation’s civil society in a sustainable 
manner. It is also expected to guarantee equal 
distribution of quality education opportunities 
for every citizen of the nation because education 
is also basically the right of every citizen. In 
connection with that the Ministry of Education 
and Culture of the Republic of Indonesia in 
one of its missions aims to improve access 
and quality of graduates equally to support 
the nation’s competitiveness. Increasing access 
and quality of education as emphasized in the 
national education mission is expected to be 
able to answer the challenges faced in terms 
of fulfi lling rights and meeting the needs of 
quality education for every citizen.

Education in Indonesia encounters specifi c 
problems and challenges related to improving 
human quality in development, namely the low 
participation of the population in education, 
especially for junior and senior secondary 
education, for various reasons. 

Equivalency education as an integral part of 
the implementation of national education is 
specifi cally intended to answer this challenge. 

It is expected to be able to create quality 
graduates equal to that of formal education 
graduates. For this reason, the development 
of an equivalency education curriculum is 
carried out by referring to and through the 
contextualization of the formal education 
curriculum. Contextualization is carried out on 
aspects of empowerment-oriented knowledge, 
skills, and attitudes so that the graduates can 
contribute to the community with a variety 
of creative, innovative social, economic and 
cultural activities. 

So far, Social Sciences subject in junior high 
school is designed to prepare new generation 
who have ability to live in the community in 
good and functional way, have social sensitivity 
and are able to participate in overcoming 
current social problems. Specifi cally, learning 
Social Science subject is important to enhance 
self-development in line with community 
development context. Furthermore, through 
leaning Social Science, it will increase students’ 
concern for social problems, and their ability to 
establish cooperation, take collective action in 
solving social problems and developing public 
life. 

CONTEXTUALIZATION OF THE 2013 CURRICULUM 
EQUIVALENCY EDUCATION

PACKAGE B EQUIVALENT TO JUNIOR SECONDARY SCHOOL (SMP / MTS)

39



40 41The 2013 Curriculum Equivalency Education Package B

B. Aim
In general, the curriculum targets four 
dimensions of competence, namely spiritual 
attitudes, social attitudes, knowledge and skills, 
which are achieved through the intra-curricular, 
co-curricular, and / or extracurricular learning 
process.

Therefore, the curriculum of Social Sciences 
subject in Package B is designed to prepare the 
students to have below competencies:

1. To know and understand concepts related 
to community life and environment;

2. To think logically and critically, have 
curiosity, inquiry, creativity, be innovative, 
collaborative, and skillful in resolving 
problems in community life;

3. To understand effect of knowledge toward 
technology and humans life in past time and 
also potency of its effect in future time for 
himself/herself, others, and environment;

4. To have commitment and awareness toward 
social values and humanity also to be proud 
to become Indonesian; and

5. To communicate, work together, and 
have competitiveness in heterogeneous 
community locally, nationally, and globally.

C. Scope 
The implementation of equivalency education 
encounters objective challenges so that it is 
necessary to utilize the potential of human 
resources, natural resources, and community 
development to improve the nation’s 
competitiveness.

The learning of Social Sciences in Package 
B equivalent to junior secondary school 
is designed to contribute to the need to 
improve the quality of human resources. It 
contains materials that in parallel with those 
in formal education so that fi nal competencies 
are equivalent to the quality of graduates 
produced by formal education. Additionally, 
contextualization is carried out on aspects of 

to solve the existing problems and improve the 
quality and development of education.

The contextualization includes 
conceptualization, material details, clarity of 
scope, description of operational verb, and 
formulation of sentences.

learning so that equivalency education able to 
answer the problems and challenges that exist.

Referring to Social Sciences subject competence 
in junior high school, the target competencies 
in equality education are divided into two 
levels, level III and level IV, covering below 
materials.

1. Spatiality and connectivity between space 
and time;

2. The changes of Indonesian community 
since pre-literary era up to early reformation 
era (now);

3. Type and function of social, cultural, 
economic, and political institution in 
community;

4. Human interaction with nature, social, 
culture, and economic environment from 
time to time.

D. Contextualization of Core and Basic 
Competencies of Equivalency Education 
Curriculum
Contextualization of curriculum competencies 
is carried out in accordance with the challenges 
of equivalency education without changing or 
reducing the quality standards or competency 
of graduates to be achieved as contained in 
formal education. Contextualization is done 
so that it is easily operated and realized in the 
practice of implementing equality education.

The principles used in conducting 
contextualization are tailored to the problems, 
challenges, needs, and characteristics of 
equivalency education, namely: (1) ensuring the 
basic competencies of equivalency education 
equivalent to the basic competencies of formal 
education; (2) making the formulation or 
competency description more operational; (3) 
giving special pressure on the formulation of 
competencies in aspects of knowledge, skills and 
attitudes so that they can be achieved according 
to the expected needs, and equivalency 
education can act as an alternative education 

Contextualization of Core Competencies and 
Basic Competencies for the dimensions of 
knowledge and skills at Level III (equivalent 
to Grade VII to VIII) is formulated in the 
following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

                                               CURRICULUM IN EQUIVALENCY EDUCATION 

KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 

procedural) based on the curiosity of knowledge, 

technology, art, and culture related to phenomenon 

and visible event.

2. Processing, presenting and reasoning in concrete 

contexts (using, explaining, combining, modifying, 

and making) and abstract contexts (writing, 

reading, counting, drawing and composing) the 

same theoretical point of view in accordance with 

what is learned at school and other sources. 

1.1 Understanding geographical condition of 

Indonesia, such as location, climate, geological 

condition, landforms of the earth (morphology), 

land, fl ora and fauna, and also the effect of spatial 

interaction in form of trading, transportation, 

and communication, toward improving the 

standard living of Indonesian community. 

2.1 Presenting writing resulted of reading the 

geographical condition of Indonesia such 

as location, climate, geological condition, 

landforms (morphology), land, fl ora 

and fauna, and also retelling the spatial 

interaction in form of trading, transportation, 

and communication.

1.2 Understanding geographical location of ASEAN 

member countries, membership development of 

ASEAN country, characteristic of ASEAN country 

in term of nature and citizen also participation 

Indonesian in ASEAN country in social, economic, 

politic, and culture. Therefore, the sustainability 

and prosperity of ASEAN citizen is increased.

2.2 Presenting analysis in form of writing of 

geographical location of ASEAN country 

members, membership development of 

ASEAN country, characteristic of ASEAN 

country in term of nature and citizen also 

participation Indonesian in ASEAN country 

in social, economic, politic, and culture. 

Therefore, it increases the sustainability and 

prosperity of ASEAN citizen. 

1.3 Analyzing inter-regions social interaction in 

Indonesia and its effect toward citizen life in 

social, economy and cultural aspect, and also 

values and norms that underlie the formation of 

social institutions that exist in Indonesian society. 

2.3 Communicating reading result from various 

data and information sources about the 

impact of various inter-regions social 

interaction on the social, economy, political, 

and cultural conditions of the Indonesian 

people, and also making a concept map of 

various socio-cultural institutions in Indonesia 

based on the norms and underlying values.
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1.4 Analyzing heterogenic community characters 

from ethnic, religion, profession, and social 

status, and also social interaction forms in scope 

of Indonesian and ASEAN.

2.4 Retelling about heterogenic community 

characters from ethnic, religion, profession, 

and social status, also social interaction 

forms in scope of Indonesian and ASEAN.

1.5 Analyzing various economic activities (production, 

distribution, consumption) and demands of 

inter-region commodity/goods offered for the 

sustainability economic, social and culture life in 

Indonesia. 

2.5 Presenting analysis result in form of list of 

daily goods needed by local regions from 

other regions and goods produced by local 

regions to be marketed to other regions so 

as to increase life quality of economic, social 

and culture. 

1.6 Analyzing the advantages and limitations of 

ASEAN countries in term of economic, social, and 

culture by doing economic cooperation (goods 

demand and supply), services and technology 

between ASEAN countries.

2.6 Presenting analysis in form of table about 

the advantages and limitations of ASEAN 

countries in term of economic, social, and 

culture by doing economic cooperation 

(goods demand and supply), services and 

technology between ASEAN countries.

1.7 Understanding the chronological and systematical 

changes in the life of the Indonesian people 

towards sustainable development in political, 

social, cultural and geographical aspects as well 

as education, from pre-literal era to Hinduism, 

Buddhism, and Islam. 

2.7 Making a timeline about the changes in 

the life of the Indonesian people towards 

sustainable development in political, social, 

cultural and geographical aspects as well as 

education, from pre-literal era to Hinduism, 

Buddhism, and Islam, and retelling it in 

chronological and systematical order.

1.8 Analyzing the chronology of the arrival of 

European nation to Indonesia as the beginning 

of colonialism to the colonial period until the 

emergence of continuous movements that 

foster a spirit of nationality, promote education, 

and strengthen the economy. 

2.8 Retelling in chorological order the arrival 

of European nation to Indonesia as the 

beginning of colonialism to the colonial 

period until the emergence of continuous 

movements that foster a spirit of nationality, 

promote education, and strengthen the 

economy.

Contextualization of Core Competencies and Basic Competencies for the dimensions of knowledge and 
skills at Level IV (equivalent to Grade IX) is formulated in the following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION
KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 
procedural) based on the curiosity of knowledge, technology, 
art, and culture related to phenomenon and visible event.

2. Processing, presenting and reasoning in concrete 
contexts (using, explaining, combining, modifying, 
and making) and abstract contexts (writing, 
reading, counting, drawing and composing) the 
same theoretical point of view in accordance with 
what is learned at school and other sources. 

1.1   Analyzing globalization process in everyday life as a 
result of communication technology development 
and information, also transportation, and positive and 
negative impact of globalization to national life. 

2.1 Presenting writing about analysis of 
globalization process in everyday life as 
a result of communication technology 
development and information, also 
transportation, and positive and negative 
impact of globalization to national life.

1.2 Analyzing the spatial dependence in inter-state 
cooperation in the economic fi eld and the development 
of creative economic activity based on the potential 
of the Indonesian region, for the welfare of the 
community in facing Free Trade. 

2.2 Presenting the analysis result in form of table 
of inter-state cooperation in the economic 
fi eld and the development of creative 
economic activity based on the potential 
of the Indonesian region, for the welfare of 
the community in facing Free Trade.

1.3 Analyzing the chronological and continuous changes 
of the geographical, political, economic, educational, 
social and cultural aspect of Indonesia community 
from the beginning of independence until the reform 
era. 

2.3 Presenting and retelling the analysis result 
about the chronological and continuous 
changes of the geographical, political, 
economic, educational, social and cultural 
aspect of Indonesia community from the 
beginning of independence until the reform 
era.
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ENGLISH
PACKAGE B EQUIVALENT TO JUNIOR SECONDARY SCHOOL (SMP / MTS)

Contextualization 
Of The 2013 Curriculum

Equivalency Education
Subject:  English

Level : Package B Equivalent to junior secondary school (SMP / MTs)

A. Rationale
National education is basically intended to 
educate the nation’s civil society in a sustainable 
manner. It is also expected to guarantee equal 
distribution of quality education opportunities 
for every citizen of the nation because education 
is also basically the right of every citizen. In 
connection with that the Ministry of Education 
and Culture of the Republic of Indonesia in 
one of its missions aims to improve access 
and quality of graduates equally to support 
the nation’s competitiveness. Increasing access 
and quality of education as emphasized in the 
national education mission is expected to be 
able to answer the challenges faced in terms 
of fulfi lling rights and meeting the needs of 
quality education for every citizen.

Education in Indonesia encounters specifi c 
problems and challenges related to improving 
human quality in development, namely the low 
participation of the population in education, 
especially for junior and senior secondary 
education, for various reasons. 

Equivalency education as an integral part of 
the implementation of national education is 
specifi cally intended to answer this challenge. 
It is expected to be able to create quality 

graduates equal to that of formal education 
graduates. For this reason, the development 
of an equivalency education curriculum is 
carried out by referring to and through the 
contextualization of the formal education 
curriculum. Contextualization is carried out on 
aspects of empowerment-oriented knowledge, 
skills, and attitudes so that the graduates can 
contribute to the community with a variety 
of creative, innovative social, economic and 
cultural activities.

English is one of the international languages   
that plays an important role in developing the 
insight and competitiveness of the younger 
generation at the international level. English 
allows students to begin to recognize the noble 
values   and positive characters that develop in 
various nations, learn to respect, and even try 
to imitate them. With English language skills, 
students are expected to develop their insights 
about science, technology, art and culture 
that develop in other countries around the 
world. Likewise, vice versa, students can also 
communicate science, technology, art and 
culture that develop in Indonesia to various 
other nations and countries.

CONTEXTUALIZATION OF THE 2013 CURRICULUM 
EQUIVALENCY EDUCATION

PACKAGE B EQUIVALENT TO JUNIOR SECONDARY SCHOOL (SMP / MTS)

44
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By learning texts that involve various cultural 
contexts and situation contexts, students are 
expected to be able to improve critical thinking 
skills so that they can assess, choose, and make 
the right decisions in responding to a variety 
of information in various situations. They are 
expected to be able to consider the benefi ts and 
disadvantages of each action taken in solving 
the problem in each situation. 

B. Aim
In general, the curriculum targets four dimensions 
of competence, namely spiritual attitudes, social 
attitudes, knowledge and skills, which are achieved 
through the intra-curricular, co-curricular, and / 
or extracurricular learning process.

The English subjects learning in Package B 
and Package C share the same purpose, namely 
to develop the potential of students to have 
communicative competence in interpersonal, 
transactional, and functional discourse. 
This competency is developed through 
learning that guides students to be able to 
use a variety of oral and written English-
language texts in a coherent manner by using 
accurate and acceptable linguistic elements on 
various factual, conceptual, procedural, and 
metacognitive knowledge and instilling noble 
values of national character, in the context 
of life in the home environment, non-formal 
education units and the community.

The difference lies in the scope of the text type 
and the complexity level to be achieved. In the 
Package B, the texts are short and simple which 

• Communicating interpersonally, transactionally, 

and functionally about oneself, family and people, 

animals and objects, concrete and imaginative, 

that are the closest to the lives and everyday 

activities of the students at homes, non-formal 

education unit, and community;

• The abilities include listening, speaking, reading, 

writing and watching effectively with social and natural 

environment;

• Inferring meaning and arranging spoken and 

written text, short and simple text by using text 

structure in chronological order also linguistic 

elements in accurate, accepted and fl uent way. 

• Linguistic elements include discourse marker, vocabulary, 

grammar, pronunciation, stress, intonation, spelling, 

punctuation and handwriting neatness. 

• Modality: with a clear scope of meaning.

form the basis for learning longer and more 
complex texts in Package C. 

C. Scope 
The implementation of equivalency education 
encounters objective challenges so that it is 
necessary to utilize the potential of human 
resources, natural resources, and community 
development to improve the nation’s 
competitiveness.

English subject learning in Junior High School 
is designed to distribute the need of quality 
human resources improvement. The subject 
materials in equivalency education contains 
materials that in line with formal education. 
Therefore, the equivalency education 
competence equal with formal education. 
Due to problems and special challenge faced 
by equality education, a contextualization is 
needed to be done in learning aspect.

In general, the English competence is an 
ability to communicate in three discourse 
type, (1) interpersonal, (2) transactional, 
and (3) functional both in spoken and 
written, in functional literacy level (necessary 
competence to handle problems in everyday 
life communication), to do social function, in 
term of personal life context, social, culture, 
academic and profession. The students are 
guided to use various type texts for base literacy 
needs, accepted structure both in coherent and 
cohesive, also linguistic elements in appropriate 
way. Below are the English competency and 
material scopes for level V and level VI.   

COMPETENCE MATERIAL SCOPE

• Showing acceptable behavior in personal, social, 

culture, academic, and professional environment ;

• Short text in interpersonal, transactional, special 

functional and functional discourse. The text types are 

descriptive, personal recount, narrative, procedure, 

informational report of functional literacy level;

• Identifying social function, text structure, and 

linguistic elements of short and simple text  in 

daily life and daily activity of the students;

• Various text types covering three aspects, namely social 

function, text structure, and element language where 

the three aspects shall be determined and chosen based 

on aim and communication context;

D. Contextualization of Core and Basic 
Competencies of Equivalency Education 
Curriculum
Contextualization of curriculum competencies 
is carried out in accordance with the challenges 
of equivalency education without changing or 
reducing the quality standards or competency 
of graduates to be achieved as contained in 
formal education. Contextualization is done 
so that it is easily operated and realized in the 
practice of implementing equality education.

The principles used in conducting contextuali-
zation are tailored to the problems, challenges, 
needs, and characteristics of equivalency 
education, namely: (1) ensuring the basic 
competencies of equivalency education 
equivalent to the basic competencies of formal 

education; (2) making the formulation or 
competency description more operational; (3) 
giving special pressure on the formulation of 
competencies in aspects of knowledge, skills and 
attitudes so that they can be achieved according 
to the expected needs, and equivalency 
education can act as an alternative education 
to solve the existing problems and improve the 
quality and development of education.

The contextualization includes conceptuali-
zation, material details, clarity of scope, 
description of operational verb, and formulation 
of sentences.

Contextualization of Core Competencies and 
Basic Competencies for the dimensions of 
knowledge and skills at Level III (equivalent 
to Grade VII to VIII) is formulated in the 
following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 
procedural) based on the curiosity of knowledge, 
technology, art, and culture related to phenomenon 
and visible event.

2. Processing, presenting and reasoning in concrete 
contexts (using, explaining, combining, modifying, 
and making) and abstract contexts (writing, reading, 
counting, drawing and composing) the same theoretical 
point of view in accordance with what is learned at 
school and other sources. 

1.1 Identifying social function, text structure and 
interpersonal interaction text linguistic elements 
both spoken and written in doing greeting, saying 
goodbye, saying thank you, and apologizing, 
also its respond according to the context. 

2.1 Arranging concise spoken and written interpersonal 
interaction texts that involve action of greeting, 
saying goodbye, saying thank you, and 
apologizing, also its respond by paying attention 
on the correct and proper social function, text 
structure and linguistic elements.
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1.2 Identifying social function, text structure and 
transactional interaction text linguistic elements 
both spoken and written in asking and giving 
information related with days’ name, months’ 
name, number of hours in a day, convert times to 
numbers, dates, and years, and according to the 
context. (paying attention to related vocabulary 
of cardinal and ordinal numbers).

2.2 Arranging concise spoken and written transactional 
interaction text that involve action of asking 
and giving information that related with days’ 
name, months’ name, number of hours in a day, 
convert times to numbers, dates, and years, by 
paying attention to the correct and proper social 
function, text structure and linguistic elements.

1.3 Identifying social function, text structure and 
transactional interaction text linguistic elements 
both spoken and written in asking and giving 
information that related with name and 
amount of animals, objects, and nearest public 
building that close to students everyday life, and 
according to the context. (paying attention to 
linguistic elements and vocabulary that related 
with article “a” and “the”, plural and singular).

2.3 Arranging concise spoken and written transactional 
interaction texts that involve action of asking and 
giving information that related with name and 
amount of animals, objects, and nearest public 
building that close to students’ everyday life by 
paying attention to the correct and proper social 
function, text structure and linguistic elements.

1.4 Identifying social function, text structure and 
transactional interaction text linguistic elements 
both spoken and written in asking and giving 
information that related to character of humans, 
animals, objects and according to the context. 
(Pay attention to the linguistic element such as 
“be” and adjective).

2.4 Arranging concise spoken and written transactional 
interaction texts that involved action of asking 
and giving information that related to character 
of humans, animals, objects by paying attention 
to the correct and proper social function, text 
structure and linguistic elements.

1.5 Identifying social function, text structure and 
transactional interaction text linguistic elements 
both spoken and written in asking and giving 
information that related to attitude/action/
function of humans, animals, and objects 
according to the context. (Pay attention to the 
linguistic element of declarative, interrogative, 
simple present tense sentences). 

2.5 Arranging concise spoken and written transactional 
interaction text that involved action of asking 
and giving information that related to attitude/
action/function of humans, animals, objects by 
paying attention to the correct and proper social 
function, text structure and linguistic elements.

1.6 Comparing social function, text structure and 
linguistic elements, according to the context, of 
few concise spoken and written descriptive texts 
which related to humans, animals, and objects. 

2.6 Descriptive text.

2.6.1 Inferring the contextual meaning, related to 
social function, text structure, linguistic elements, 
of concise spoken and written descriptive texts 
related to humans, animals and objects.

2.6.2 Arranging concise spoken and written descriptive 
texts related to humans, animals, and objects by 
paying attention to the correct and proper social 
function, text structure and linguistic elements.

1.7 Interpreting social function and linguistic elements 
in song lyric.

2.7 Inferring the contextual meaning of a song lyric 
related to social function and linguistic elements.

1.8 Applying social function, text structure and 
interpersonal interaction text linguistic 
elements both spoken and written in asking 
attention, checking understanding, appreciating 
performance, asking, expressing opinion, and 
also responding according to the context. 

2.8 To arrange concise spoken and written interpersonal 
interaction texts that involve action of asking 
attention, checking understanding, appreciating 
performance, asking, expressing opinion, also 
responding by paying attention to the correct 
and appropriate social function, text structure 
and linguistic elements.

1.9 Applying social function, text structure and 
transactional interaction text linguistic elements 
both spoken and written in doing asking 
and giving information related to ability and 
willingness, doing an action according to the 
context. (Pay attention to linguistic elements of 
“can’ and “will”).

2.9 Arranging concise spoken and written transactional 
interaction that involve action of asking and giving 
information related to ability and willingness, 
doing an action by paying attention to the correct 
and appropriate of social function, text structure 
and linguistic elements.

1.10 Applying social function, text structure and 
transactional interaction text linguistic elements 
both spoken and written in doing asking 
and giving information related to obligation, 
prohibition, and suggestions, according to the 
context. (Pay attention to linguistic elements of 
“must” and “should”).

2.10 Arranging concise spoken and written transactional 
interaction texts that involve action of asking 
and giving information related to obligation, 
prohibition, and suggestions by paying attention 
to the correct and appropriate social function, 
text structure and linguistic elements.

1.11 Applying social function, text structure and 
interpersonal interaction text linguistic elements 
both spoken and written in asking for, invitation, 
asking permission and responding, according to 
the context. 

2.11 Arranging concise spoken and written 
interpersonal interaction texts that involved 
action of asking for, invitation, asking permission 
and responding by paying attention to the correct 
and appropriate social function, text structure 
and linguistic elements.

1.12 Comparing social function, text structure and 
linguistic elements of few special texts in form 
of greeting card related to special occasion and 
based on the context.

2.12 Arranging a concise special text in form of 
greeting card related to special occasion by paying 
attention to the correct and appropriate social 
function, text structure and linguistic elements.

1.13 Applying social function, text structure and 
transactional interaction text linguistic elements 
both spoken and written in asking and giving 
information related to existence of humans, 
objects, animals, and based on the context. (Pay 
attention to linguistic element there is/are). 

2.13 Arranging concise spoken and written 
transactional interaction texts that involve action 
of asking and giving information related to 
existence of humans, objects, animals, by paying 
attention to the correct and appropriate social 
function, text structure and linguistic elements.

1.14 Applying social function, text structure and 
transactional interaction text linguistic elements 
both spoken and written in asking and giving 
information related to condition/action/activity/
event/habitual or general truth, based on the 
context. (Pay attention to linguistic element 
simple present tense).

2.14 Arranging concise spoken and written transactional 
interaction texts that involve action of asking and 
giving information related to condition/action/
activity/event/habitual or general truth by paying 
attention to the correct and appropriate social 
function, text structure and linguistic elements.

1.15 Applying social function, text structure and 
transactional interaction text linguistic elements 
according to the context (pay attention to 
linguistic elements of present continuous tense) 
of both spoken and written in asking and giving 
information related to ongoing condition/action/
activity/event when spoken.

2.15 Arranging concise spoken and written transactional 
interaction texts that involve action of asking and 
giving information related to ongoing condition/
action/activity/event that on process/continuous 
when spoken by paying attention on the correct 
and appropriate of social function, text structure 
and linguistic elements.

1.16 Applying social function, text structure and 
transactional interaction text linguistic elements 
both spoken and written in asking and giving 
information related to comparison of amount or 
character of humans, animals, objects, based on 
the context. (Pay attention to linguistic elements 
degree of comparison).  

2.16 Arranging concise spoken and written 
transactional interaction texts that involve action 
of asking and giving information related to 
comparison of amount or character of humans, 
animals, objects by paying attention to the correct 
and appropriate social function, text structure 
and linguistic elements.
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1.17 Applying social function, text structure and 
transactional interaction text linguistic elements 
both spoken and written in asking and giving 
information related to condition/action/activity/
event/happened, habitual or not habitual, or 
become general truth in the past, based on 
the context. (Pay attention to linguistic element 
simple past tense).

2.17 Arranging concise spoken and written 
transactional interaction texts that involve 
action of asking and giving information related 
to condition/action/activity/event/ happened, 
habitual or not habitual, or become general truth 
in the past, by paying attention to the correct and 
appropriate social function, text structure and 
linguistic elements.

1.18 Comparing social function, text structure and 
linguistic elements, according to the context, 
of few concise spoken and written of personal 
recount texts that related with personal 
experience in past time.

2.18 Recounting text

2.18.1 Inferring the contextual meaning that related 
with social function, text structure, and linguistic 
elements of concise spoken and written recount 
texts which related to personal experience in the 
past time (personal recount).

2.18.2 Composing concise spoken and written recount 
texts related to personal experience in the past 
time (personal recount) by paying attention 
on the correct and proper social function, text 
structure and linguistic elements.

1.19 Comparing social function, text structure and 
linguistic elements according to the context of 
several special texts in form of short message 
and announcement/notifi cation (notice) related 
to non-formal education unit.

2.19 Short message and announcement/notifi cation 
(notice)

2.19.1 Inferring the contextual meaning related to social 
function, text structure, and linguistic elements 
of special text in form of spoken or written short 
message and announcement/notifi cation (notice) 
related to non-formal education unit.

2.19.2 Composing concise special texts in form of 
short message and announcement/notifi cation 
(notice) related to non-formal education unit, by 
paying attention on the correct and proper social 
function, text structure and linguistic elements.

1.20 Interpreting social function and linguistic 
elements in song lyric.

2.20 Inferring the contextual meaning related to social 
function and linguistic elements in song lyric.

Contextualization of Core Competencies and Basic Competencies for the dimensions of knowledge and 
skills at Level IV (equivalent to Grade IX) is formulated in the following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 

procedural) based on the curiosity of knowledge, 

technology, art, and culture related to phenomenon 

and visible event.

2. Processing, presenting and reasoning in concrete 

contexts (using, explaining, combining, modifying, 

and making) and abstract contexts (writing, reading, 

counting, drawing and composing) the same theoretical 

point of view in accordance with what is learned at 

school and other sources. 

1.1 Applying social function, text structure and 

interpersonal interaction text linguistic elements 

both spoken and written in expressing hope, 

pray and congratulation expression of happiness 

or achievement, and its response, according to 

the context.

2.1 Arranging concise spoken and written interpersonal 

interaction texts that involve action of expressing 

hope, pray and congratulation expression of 

happiness or achievement, and its response by 

paying attention to the correct and appropriate 

social function, text structure and linguistic 

elements.

1.2 Applying social function, text structure and 

transactional interaction text linguistic elements 

both spoken and written in asking and giving 

information that related to intention, purpose, 

agreement to do an action/activity, based on 

the context. (Pay attention to linguistic element 

“to”, “in order to”, “so that”, (dis) agreement).

2.2 Arranging concise spoken and written transactional 

interaction texts that involve action of asking and 

giving information related to intention, purpose, 

agreement to do an action/activity, by paying 

attention to the correct and appropriate social 

function, text structure and linguistic elements.

1.3 Comparing social function, text structure and 

linguistic elements of several special texts in 

drugs/foods/drinks label products based on the 

context.

2.3 Inferring the contextual meaning related to social 

function, text structure, and linguistic elements 

of special text in form of short and simple drugs/

foods/drinks label product.

1.4 Comparing, according to the context, social 

function, text structure and linguistic elements 

of several concise texts in form of foods/drinks 

recipe and manual label product.

2.4 Inferring the contextual meaning related to social 

function, text structure, and linguistic elements 

of concise spoken and written procedure texts in 

form of recipe and manual.

1.5 Applying social function, text structure and 

transactional interaction text linguistic elements, 

according to the context, both spoken and 

written in asking and giving information related 

to ongoing state/action/activity/event in present 

and past time. (Focusing on linguistic elements 

of present continuous tense, past continuous).

2.5 Composing concise spoken and written 

transactional interaction texts that involved 

action of asking and giving information related 

to ongoing state/action/activity/event in present 

and past time, by paying attention to the correct 

and proper social function, text structure and 

linguistic elements.

1.6 Comparing social function, text structure and 

linguistic elements, according to the context, of 

several concise spoken and written information 

report texts related to other subjects in Grade IX.

2.6 Information report text

2.6.1 Inferring contextual meaning related to social 

function, text structure, and linguistic elements 

of concise spoken and written information report 

text related to other subject topics in Grade IX.

2.6.2 Arranging concise spoken and written 

information report texts related to other subject 

topics in Grade IX, by paying attention to the 

correct and proper social function, text structure 

and linguistic elements.

1.7 Comparing social function, text structure and 

linguistic elements of several special texts in form 

of advertisement of product or service, based on 

the context.

2.7 Inferring the contextual meaning related to social 

function, text structure, and linguistic elements 

of special concise text in form of advertisement 

related to product and service.

1.8 Interpreting social function and linguistic elements 

in song lyric.

2.8 Inferring the contextual meaning related to social 

function and linguistic elements in song lyric.
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CULTURAL ART
PACKAGE B EQUIVALENT TO JUNIOR SECONDARY SCHOOL (SMP / MTS)

Contextualization 
Of The 2013 Curriculum

Equivalency Education
Subject: Cultural Art

Level : Package B Equivalent to Junior Secondary School (SMP / MTs)

A. Rationale
National education is basically intended to 
educate the nation’s civil society in a sustainable 
manner. It is also expected to guarantee equal 
distribution of quality education opportunities 
for every citizen of the nation because education 
is also basically the right of every citizen. In 
connection with that the Ministry of Education 
and Culture of the Republic of Indonesia in 
one of its missions aims to improve access 
and quality of graduates equally to support 
the nation’s competitiveness. Increasing access 
and quality of education as emphasized in the 
national education mission is expected to be 
able to answer the challenges faced in terms 
of fulfi lling rights and meeting the needs of 
quality education for every citizen.

Education in Indonesia encounters specifi c 
problems and challenges related to improving 
human quality in development, namely the low 
participation of the population in education, 
especially for junior and senior secondary 
education, for various reasons. 

Equivalency education as an integral part of 
the implementation of national education is 
specifi cally intended to answer this challenge. 
It is expected to be able to create quality 

graduates equal to that of formal education 
graduates. For this reason, the development 
of an equivalency education curriculum is 
carried out by referring to and through the 
contextualization of the formal education 
curriculum. Contextualization is carried out on 
aspects of empowerment-oriented knowledge, 
skills, and attitudes so that the graduates can 
contribute to the community with a variety 
of creative, innovative social, economic and 
cultural activities.

So far, the Cultural Art subject in junior high 
school is designed to prepare new nation 
generation who have knowledge, skills, and 
are able to do self-expression. Therefore, 
fully understanding about art concept, art 
knowledge, art creative process, and work 
presentation which contributed to nation 
development and world civilization are very 
much needed. In specifi c, the natures of 
Cultural Art subject are: (1) multilingual, the 
self-development of the students in expressing 
themselves creatively through various ways 
and medias, by using fi ne language, words 
language, sound language, sign language, 
movie or drama language and possibilities 
mixed of one another. (2) multidimensional, 
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the development of the students’ various 
competence about appreciation, expression, 
and creation by harmoniously combining 
aesthetic, logic and ethic. The art education 
is more (3) multicultural, to grow awareness 
and ability of the students therefore they could 
appreciate various national and international 
culture.

Cultural Art learning is also to form the 
democratic attitude that possibly will make 
the students to live civilized and tolerance 
towards values differences in pluralistic 
community. This attitude is needed by the 
students so that they become more aware to 
various cultural values that exist in the middle 
of community. The Cultural Art learning 
roles to develop (4) multi-intelligence, art 
role form harmonious individual according 
to psychology development of the students, 
including intrapersonal, interpersonal, visual-
spatial, verbal-linguistic, musical, math-logic, 
physical-kinesthetic, naturalist and spiritual 
intelligence. 

B. Aim
In general, the curriculum targets four dimensions 
of competence, namely spiritual attitudes, social 
attitudes, knowledge and skills, which are achieved 
through the intra-curricular, co-curricular, and / 
or extracurricular learning process.

The Cultural Art subject aims to develop 
sensitivity of esthetic and artistic, critic attitude, 
appreciative, and creative of the students fully. 
This attitude can grow if art activity process 
series are done by the students. The Cultural 
Art subject special aims are:

1. To grow appreciation, honesty, discipline, 
confi dent, tolerance, cooperation, and 
responsible attitude;

2. To understand fact, concept, principle, 
procedure and the importance of studying 
Cultural Art;

3. To perform appreciation attitude and 
to develop esthetic experience through 
Cultural Art learning;

4. To do self-expression through creative and 
productive art work activity;

5. To make performance and exhibition of art 
work.

C. Scope 
The implementation of equivalency education 
encounters objective challenges so that it is 
necessary to utilize the potential of human 
resources, natural resources, and community 
development to improve the nation’s competi-
tiveness.

The learning of Cultural Art and Craft in 
Package A equivalent to elementary school 
is designed to contribute to the need to 
improve the quality of human resources. It 
contains materials that in parallel with those 
in formal education so that fi nal competencies 
are equivalent to the quality of graduates 
produced by formal education. Additionally, 
contextualization is carried out on aspects of 
learning so that equivalency education able to 
answer the problems and challenges that exist.

The scope of Cultural Art subject matter for 
Package B Equivalency Program contains 
activities of appreciation, expression and 
creation in four art aspects, namely:

1. Fine Art
Fine art learning includes concept, know-
ledge of materials and tools, technique and 
procedure invention, and exhibition.

2. Music
Music learning includes concept, 
instrument, invention technique, and 
performance.

3.  Dance
Dance learning includes concept, invention 
technique, and performance.

4. Theatre
Theatre learning includes concept, 

technique, invention procedure, and 
performance.  

From the aforementioned four aspects of 
Cultural Art, the education unit can make a 
choice that in accordance with the available 
sources and facility, region potency, and 
the students’ interest. The characteristics of 
Cultural Art subject serve as a means for the 
conservation and development of local culture. 

D. Contextualization of Core and Basic 
Competencies of Equivalency Education 
Curriculum
Contextualization of curriculum competencies 
is carried out in accordance with the challenges 
of equivalency education without changing or 
reducing the quality standards or competency 
of graduates to be achieved as contained in 
formal education. Contextualization is done 
so that it is easily operated and realized in the 
practice of implementing equality education.

The principles used in conducting contextualiz-
ation are tailored to the problems, challenges, 
needs, and characteristics of equivalency 

education, namely: (1) ensuring the basic 
competencies of equivalency education 
equivalent to the basic competencies of formal 
education; (2) making the formulation or 
competency description more operational; (3) 
giving special pressure on the formulation of 
competencies in aspects of knowledge, skills and 
attitudes so that they can be achieved according 
to the expected needs, and equivalency 
education can act as an alternative education 
to solve the existing problems and improve the 
quality and development of education.

The contextualization includes conceptuali-
zation, material details, clarity of scope, 
description of operational verb, and formulation 
of sentences.

FINE ART
Contextualization of Core Competencies and 
Basic Competencies for the dimensions of 
knowledge and skills at Level III (equivalent 
to Grade VII to VIII) is formulated in the 
following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 

procedural) based on the curiosity of knowledge, 

technology, art, and culture related to phenomenon 

and visible event.

2. Processing, presenting and reasoning in concrete 

contexts (using, explaining, combining, modifying, 

and making) and abstract contexts (writing, reading, 

counting, drawing and composing) the same theoretical 

point of view in accordance with what is learned at 

school and other sources. 

1.1 Understanding the procedure of drawing fl ora, 

fauna, and natural objects using various 

materials, tools and medias.

2.1 Drawing fl ora, fauna, and natural objects in 

surrounding environment using available various 

materials, tools and medias.

1.2 Understanding the procedure of reproduction 

drawing of fl ora, fauna and geometric shapes 

into various decorations.

2.2 Drawing various decorations inspired by fl ora, 

fauna, and geometric shapes available in 

surrounding environment using various materials, 

tools and medias in available local regions.

1.3 Understanding the procedure of applying various 

decorations on artifi cial material available in local 

region.

2.3 Making art work with various decoration motives 

which is applied to artifi cial material available in 

surrounding environment.  
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MUSIC
Contextualization of Core Competencies and Basic Competencies for the dimensions of knowledge and 
skills at Level III (equivalent to Grade VII to VIII) is formulated in the following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 

procedural) based on the curiosity of knowledge, 

technology, art, and culture related to phenomenon 

and visible event.

2. Processing, presenting and reasoning in concrete 

contexts (using, explaining, combining, modifying, 

and making) and abstract contexts (writing, reading, 

counting, drawing and composing) the same 

theoretical point of view in accordance with what is 

learned at school and other sources. 

1.1 Understanding the basic concept of singing one 

voice in a group. 

2.1 Singing song by using one voice in a group.

1.2 Understanding the basic of singing with two voices 

or more.

2.2 Singing song by using two voices or more in a 

group.

1.3 Understanding the basic concept of playing simple 

music instrument. 

2.3 Playing available simple music instrument 

individually. 

1.4 Understanding the basic concept of ensemble 

music. 

2.4 Playing small or large ensemble music using 

available music instruments in surrounding 

environment. 

1.5 Understanding the solo singing technique and style 

of local songs. 

2.5 Singing local song in accordance with the 

technique element, style, dialect and intonation 

of the region. 

1.6 Understanding local song technique and style with 

two voices or more.

2.6 Singing local song with two voices or more and 

in group.

1.7 Understanding the technique of playing one of 

traditional music instruments. 

2.7 Playing one of local available traditional music 

instruments individually.

1.8 Understanding the technique of playing traditional 

music instrument.

2.8 Playing local available traditional music instrument 

in group.

1.4 Understanding the procedure of applying various 

decorations on natural material available in local 

region.

2.4 Making art work with various decoration motives 

which is applied to natural material available in 

surrounding environment.

1.5 Understanding the procedure of drawing with 

model from various materials and using various 

techniques. 

2.5 Drawing with model using various materials and 

techniques based on observation, by making use 

of various materials, tools and medias available in 

local regions.

1.6 Understanding the steps of illustration drawing 

using various manual or digital techniques. 

2.6 Drawing illustration through manual or digital 

techniques which is applied to applicative design 

artwork using various materials, tools and medias 

available in local regions.

1.7 Understanding the steps of poster drawing using 

various materials and techniques. 

2.7 Drawing poster using various materials and 

techniques which is applied to applicative design 

artwork, by making use of various materials, tools 

and medias available in local regions.

1.8 Understanding the steps of comic drawing using 

various techniques.

2.8 Drawing comic using various techniques which is 

applied to applicative design artwork, by making 

use of various materials, tools and medias 

available in local regions.

Contextualization of Core Competencies and Basic Competencies for the dimensions of knowledge and 
skills at Level IV (equivalent to Grade IX) is formulated in the following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 

procedural) based on the curiosity of knowledge, 

technology, art, and culture related to phenomenon 

and visible event.

2. Processing, presenting and reasoning in concrete 

contexts (using, explaining, combining, modifying, 

and making) and abstract contexts (writing, reading, 

counting, drawing and composing) the same theoretical 

point of view in accordance with what is learned at 

school and other sources. 

1.1 Understanding the procedure of making painting 

work using various materials and technique.

2.1 Making painting work using various materials and 

techniques by making use of tools and media 

available in local region.

1.2 Understanding the procedure of making sculpture 

work using various materials and techniques.

2.2 Making sculpture work using various materials and 

techniques by making use of tools, materials and 

media available in local region.

1.3 Understanding the procedure of making graphic 

work using various materials and techniques.

2.3 Making graphic work using various materials and 

techniques by making use of tools, materials and 

media available in local region.

1.4 Understanding the procedure and layout of 

organizing fi ne art exhibition.

2.4 Organizing fi ne art exhibition according to 

produced art works. 
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Contextualization of Core Competencies and Basic Competencies for the dimensions of knowledge and 
skills at Level IV (equivalent to Grade IX) is formulated in the following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 

procedural) based on the curiosity of knowledge, 

technology, art, and culture related to phenomenon 

and visible event.

2. Processing, presenting and reasoning in concrete 

contexts (using, explaining, combining, modifying, 

and making) and abstract contexts (writing, reading, 

counting, drawing and composing) the same theoretical 

point of view in accordance with what is learned at 

school and other sources. 

1.1 Understanding the technique of development 

melody and rhythm ornamentation. 

2.1 Developing rhythm ornamentation and song 

melody with solo voice. 

1.2 Understanding the technique of developing 

rhythmic and melodic ornamentation.

2.2 Developing rhythmic and song melodic 

ornamentation with solo voice.

1.3 Understanding the concept, form and character of 

popular music.

2.3 Playing popular music work using vocal and or 

music instrument individually.  

1.4 Understanding popular music concert. 2.4 Presenting popular music ensemble.

DANCE
Contextualization of Core Competencies and Basic Competencies for the dimensions of knowledge and 
skills at Level III (equivalent to Grade VII to VIII) is formulated in the following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 

procedural) based on the curiosity of knowledge, 

technology, art, and culture related to phenomenon 

and visible event.

2. Processing, presenting and reasoning in concrete 

contexts (using, explaining, combining, modifying, 

and making) and abstract contexts (writing, reading, 

counting, drawing and composing) the same theoretical 

point of view in accordance with what is learned at 

school and other sources. 

1.1 Understanding dance movement based on space 

time and power elements.

2.1 Demonstrating dance movement based on space 

time and power elements.

1.2 Understanding dance movement in accordance 

with the music.

2.2 Demonstrating dance movement in accordance 

with the music.

1.3 Understanding dance movement in accordance 

with the level and fl oor patterns.

2.3 Demonstrating dance movement in accordance 

with the level and fl oor patterns.

1.4 Understanding dance movement in accordance 

with the music.

2.4 Demonstrating dance movement in accordance 

with the music.

1.5 Understanding the uniqueness of traditional dance 

movement.

2.5 Demonstrating the uniqueness of traditional dance 

movement.

1.6 Understanding traditional dance along with dance 

supporting elements.

2.6 Demonstrating traditional dance along with dance 

supporting elements.

1.7 Understanding the application of fl oor pattern in 

traditional dance movement.

2.7 Demonstrating how to apply fl oor pattern in 

traditional dance movement.

1.8 Understanding the traditional dance with 

accompaniment music.

2.8 Demonstrating the traditional dance with 

accompaniment music.

Contextualization of Core Competencies and Basic Competencies for the dimensions of knowledge and 
skills at Level IV (equivalent to Grade IX) is formulated in the following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 

procedural) based on the curiosity of knowledge, 

technology, art, and culture related to phenomenon 

and visible event.

2. Processing, presenting and reasoning in concrete 

contexts (using, explaining, combining, modifying, 

and making) and abstract contexts (writing, reading, 

counting, drawing and composing) the same theoretical 

point of view in accordance with what is learned at 

school and other sources. 

1.1 Understanding the uniqueness of creation dance 

movement. 

2.1 Demonstrating the uniqueness of creation dance 

movement.

1.2 Understanding creation dance along with dance 

supporting elements.

2.2 Demonstrating creation dance along with dance 

supporting elements.

1.3 Understanding fl oor pattern application of creation 

dance movement. 

2.3 Demonstrating how to apply fl oor pattern in 

creation dance movement.

1.4 Understanding creation dance with accompaniment 

music

2.4 Demonstrating creation dance with accompaniment 

music.
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Contextualization of Core Competencies and Basic Competencies for the dimensions of knowledge and 
skills at Level IV (equivalent to Grade IX) is formulated in the following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 

procedural) based on the curiosity of knowledge, 

technology, art, and culture related to phenomenon 

and visible event.

2. Processing, presenting and reasoning in concrete 

contexts (using, explaining, combining, modifying, 

and making) and abstract contexts (writing, reading, 

counting, drawing and composing) the same 

theoretical point of view in accordance with what is 

learned at school and other sources. 

1.1 Understanding the concept, technique and basic 

procedure of acting based on the staging 

principles of musical drama and or operetta.  

2.1 Demonstrating musical drama and or operetta 

scene according to the concept, technique and 

basic procedure of acting.

1.2 Understanding script arranging technique 

according to the staging principles of musical 

drama and or operetta.

2.2 Arranging script according to the staging principles 

of musical drama and or operetta. 

1.3 Understanding the staging design of musical 

drama and or operetta. 

2.3 Designing the staging of musical drama and or 

operetta.

1.4 Understanding musical drama staging and or 

operetta. 

2.4 Staging musical drama and or operetta.

THEATRE
Contextualization of Core Competencies and Basic Competencies for the dimensions of knowledge and 
skills at Level III (equivalent to Grade VII to VIII) is formulated in the following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 

procedural) based on the curiosity of knowledge, 

technology, art, and culture related to phenomenon 

and visible event.

2. Processing, presenting and reasoning in concrete 

contexts (using, explaining, combining, modifying, 

and making) and abstract contexts (writing, reading, 

counting, drawing and composing) the same theoretical 

point of view in accordance with what is learned at 

school and other sources. 

1.1 Understanding the concept, technique and basic 

procedure of acting for fragment staging.

2.1 Demonstrating fragment scene according to 

concept, technique and acting procedure.

1.2 Understanding the technique of arranging 

fragment script. 

2.2 Arranging script according to the principles of 

fragment staging.

1.3 Understanding the design of fragment staging. 2.3 Designing fragment staging.

1.4 Understanding fragment staging. 2.4 Staging fragment.

1.5 Understanding the concept, technique and basic 

procedure of acting according to principles of 

pantomime staging.

2.5 Demonstrating pantomime movement according 

to concept, technique, and acting procedure.

1.6 Understanding script arrangement technique 

according to the principles of pantomime 

staging.

2.6 Arranging script according to pantomime staging 

principles.

1.7 Understanding the design of pantomime staging. 2.7 Designing pantomime staging.

1.8 Understanding pantomime staging. 2.8 Staging pantomime.
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SPORT AND RECREATION EDUCATION
PACKAGE B EQUIVALENT TO JUNIOR SECONDARY SCHOOL (SMP / MTS)

Contextualization 
Of The 2013 Curriculum

Equivalency Education
Subject: Sport and Recreation Education

Level : Package B Equivalent to junior secondary school (SMP / MTs)

A. Rationale
National education is basically intended to 
educate the nation’s civil society in a sustainable 
manner. It is also expected to guarantee equal 
distribution of quality education opportunities 
for every citizen of the nation because education 
is also basically the right of every citizen. In 
connection with that the Ministry of Education 
and Culture of the Republic of Indonesia in 
one of its missions aims to improve access 
and quality of graduates equally to support 
the nation’s competitiveness. Increasing access 
and quality of education as emphasized in the 
national education mission is expected to be 
able to answer the challenges faced in terms 
of fulfi lling rights and meeting the needs of 
quality education for every citizen.

Education in Indonesia encounters specifi c 
problems and challenges related to improving 
human quality in development, namely the low 
participation of the population in education, 
especially for junior and senior secondary 
education, for various reasons. 

Equivalency education as an integral part of 
the implementation of national education is 
specifi cally intended to answer this challenge. 
It is expected to be able to create quality 
graduates equal to that of formal education 

graduates. For this reason, the development 
of an equivalency education curriculum is 
carried out by referring to and through the 
contextualization of the formal education 
curriculum. Contextualization is carried out on 
aspects of empowerment-oriented knowledge, 
skills, and attitudes so that the graduates can 
contribute to the community with a variety 
of creative, innovative social, economic and 
cultural activities.

Sports and Recreation Education is designed as a 
means to refresh and restore physical and mental 
strength through various activities of developing 
human organs (body building), physical fi tness 
(physical fi tness), physical activities (physical 
fi tness), and skill development. 

The learning environment in sport and 
recreation education involves physical, mental, 
intellectual, emotional and social elements by 
instilling active and recreational life patterns 
through various physical activities and games, 
and health education as an effort to improve 
life safety, personal and environmental hygiene, 
as well as mental and social health.

By learning sport and recreation students learn 
to interact with others outdoor or indoor arenas 
through recreational sports program that is well 
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structured and planned, interesting and fun, 
in order to shape the personal development 
of learners who are able to work together, be 
sporty, honest and tolerant in carrying out 
activities and solving problems in daily life 
independently and dare to compete in the 
global era.

B. Aim
In general, the curriculum aims four dimensions 
of competence, namely spiritual attitudes, social 
attitudes, knowledge and skills, which are achieved 
through the intra-curricular, co-curricular, and / 
or extracurricular learning process.

Specifi cally, Sport and Recreation Education 
subjects aims to develop self-management 
skills in maintaining physical fi tness, 
movement skills, critical thinking skills, social 
skills, reasoning, emotional stability, moral 
character foundation, healthy lifestyle and the 
introduction of clean environment through 
physical activity, exercise, health and recreation 
that are planned systematically, recreationally / 
fun, and according to the developmental age 
and local cultural life.

C. Scope
The implementation of equivalency education 
encounters objective challenges so that it is necessary 
to utilize the potential of human resources, 
natural resources, and community development 
to improve the nation’s competitiveness.

The learning of Sport and Recreation Education 
in Package B equivalent to junior secondary 
school is designed to contribute to the need 
to improve the quality of human resources. It 
contains materials that in parallel with those 
in formal education so that fi nal competencies 
are equivalent to the quality of graduates 
produced by formal education. Additionally, 
contextualization is carried out on aspects of 
learning so that equivalency education able to 
answer the problems and challenges that exist.

The scope of the learning material in Sport and 

Recreation Education for Package B equivalent 
to junior secondary school focuses more on 
developing basic movement patterns, athletics 
(track and fi eld), big ball and small ball games, 
martial arts, physical fi tness development 
through various simple, recreational, and local 
traditional games and sports as well as rhythmic 
movement activities. In addition, it also discuses 
health education which addresses personal 
health according to the age of development 
from personal and environmental hygiene, 
prevention of dangerous drugs, to the dangers of 
HIV-AIDS, as well as mental and social health.

D. Contextualization of Core and Basic 
Competencies of Equivalency Education 
Curriculum
Contextualization of curriculum competencies 
is carried out in accordance with the challenges 
of equivalency education without changing or 
reducing the quality standards or competency 
of graduates to be achieved as contained in 
formal education. Contextualization is done 
so that it is easily operated and realized in the 
practice of implementing equality education.

T he principles used in conducting contextuali-
zation are tailored to the problems, challenges, 
needs, and characteristics of equivalency 
education, namely: (1) ensuring the basic 
competencies of equivalency education equiva-
lent to the basic competencies of formal educa-
tion; (2) making the formulation or competency 
description more operational; (3) giving special 
pressure on the formulation of competencies 
in aspects of knowledge, skills and attitudes 
so that they can be achieved according to the 
expected needs, and equivalency education 
can act as an alternative education to solve the 
existing problems and improve the quality and 
development of education.

The contextualization includes conceptuali-
zation, material details, clarity of scope, 
description of operational verb, and formulation 
of sentences.

Contextualization of Core Competencies and Basic Competencies for the dimensions of knowledge and 
skills at Level III (equivalent to Grade VII to VIII) is formulated in the following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 
procedural) based on the curiosity of knowledge, 
technology, art, and culture related to phenomenon 
and visible event.

2. Processing, presenting and reasoning in concrete 
contexts (using, explaining, combining, modifying, 
and making) and abstract contexts (writing, reading, 
counting, drawing and composing) the same 
theoretical point of view in accordance with what is 
learned at school and other sources. 

1.1 Understanding fundamental movement in various 
simple, traditional & recreational big ball games *)

2.1 Practicing fundamental movement in various 
simple, traditional & recreational big ball games 
*)

1.2 Understanding variation (one pattern of movement 
carried out in various ways) of basic movement, in 
various, simple, traditional & recreational, big ball 
games. *)

2.2 Practicing variation (one pattern of movement 
carried out in various ways) of basic movement, 
in various, simple, traditional & recreational, big 
ball games. *)

1.3 Understanding the basic movement in various 
simple, traditional, and or recreational small ball 
games.*)

2.3 Practicing the basic movement in various simple, 
traditional, and or recreational small ball 
games.*)

1.4 Understanding variation (one pattern of movement 
carried out in various ways) of basic movement, 
in various, simple, traditional & recreational, small 
ball games. *)

2.4 Practicing variation (one pattern of movement 
carried out in various ways) of basic movement, 
in various, simple, traditional & recreational, 
small ball games. *)

1.5 Understanding the fundamental movement of 
walking, running, jumping and throwing in many 
simple traditional and or recreational games.*)

2.5 Practicing the fundamental movement of walking, 
running, jumping and throwing in many simple 
traditional and or recreational games.*)

1.6 Understanding variation (one pattern of movement 
carried out in various ways) of walking, running, 
jumping, and simple throwing, traditionally and or 
recreatively.*)

2.6 Practicing variation (one pattern of movement 
carried out in various ways) of walking, running, 
jumping, and simple throwing, traditionally and 
or recreatively.*)

1.7 Understanding basic movement of martial arts.**) 2.7 Practicing basic movement of martial arts.**)

1.8 Understanding variation (one pattern of movement 
carried out in various ways) of basic martial arts 
movements.

2.8 Practicing variation (one pattern of movement 
carried out in various ways) of basic martial arts 
movements.

1.9 Understanding the concept of increasing physical 
fi tness related to health (practice: durability, 
strength, and fl exibility) and measurement of 
result. 

2.9 Practicing the concept of increasing physical 
fi tness related to health (practice: durability, 
strength, and fl exibility) and measurement of 
result.

1.10 Understanding the concept of increasing physical 
fi tness related to skills (speed, agility, balance, and 
coordination) and measurement of results.

2.10 Practicing the concept of increasing physical 
fi tness related to skills (speed, agility, balance, 
and coordination) and measurement of results.

1.11 Understanding various basic skills of fl oor 
gymnastic. 

2.11 Practicing various basic skills of fl oor gymnastic.

1.12 Understanding skills combination (Combining 
two or more basic movement skills) in simple 
movement series in fl oor gymnastic activity. 

2.12 Practicing skills combination (combining two or 
more basic movement skills) in simple movement 
series in fl oor gymnastic activity.
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1.13 Understanding variations (one pattern of movement 
carried out in various ways) and combination 
(combining two or more basic movement skills) in 
the form of a series of steps, swing of the arm 
swing, and or other body movements following a 
rhythm (beat) without/with music for warming up 
in rhythmic movement activity. 

2.13 Practicing various movements (one pattern of 
movement carried out in various ways) and 
combination (combining two or more basic 
movement skills) in the form of a series of 
steps, swing of the arm swing, and or other 
body movements following a rhythm (beat) 
without/with music for warming up in rhythmic 
movement activity.

1.14 Understanding various (one pattern of movement 
pattern carried out in various ways) and 
combination (Combining two or more basic 
movement skills) in the form of a series of steps, 
swing of the arm, and or other body parts 
movement following a rhythm (beat) without/
with music for warming up and the exercise core 
in rhythmic movement activity. 

2.14 Practicing various (one pattern of movement 
pattern carried out in various ways) and 
combination (Combining two or more basic 
movement skills) in the form of a series of steps, 
swing of the arm, and or other body parts 
movement following a rhythm (beat) without/
with music for warming up and the exercise 
core in rhythmic movement activity.

1.15 Understanding one of basic strokes of swimming 
through good movement coordination.***)

2.15 Practicing one of basic strokes of swimming 
through good movement coordination.***)

1.16 Understanding one of basic strokes of swimming 
through water games with or without 
equipment.***)

2.16 Practicing one of basic strokes of swimming 
through water games with or without 
equipment.***)

1.17 Understanding teenager body growth including 
secondary physic (puberty time) and mental 
change. 

2.17 Explaining teenager body growth including 
secondary physic (puberty time) and mental 
change.

1.18 Understanding healthy, nutritious, and balanced 
eating style also its effect to health.

2.18 Explaining healthy, nutritious, and balanced 
eating style and its effect to health.

1.19 Understanding the need for prevention against the 
dangers of promiscuity.

2.19 Explaining the need for prevention against the 
dangers of promiscuity

1.20 Understanding how to maintain personal and 
other safety on the highway.

2.20 Explaining how to maintain personal and other 
safety on the highway.

Contextualization of Core Competencies and Basic Competencies for the dimensions of knowledge and 

skills at Level IV (equivalent to Grade IX) is formulated in the following table.

CONTEXTUALIZING CORE COMPETENCE AND BASIC 

COMPETENCE OF EQUALITY EDUCATION CURRICULUM

KNOWLEDGE SKILLS

1. To understand knowledge (factual, conceptual, 
and procedural) based on curiosity of knowledge, 
technology, art, culture related with phenomenon and 
visible events. 

2. Processing, presenting and reasoning in concrete 
contexts (using, explaining, combining, modifying, and 
making) and abstract contexts (to write, read, count, 
draw and compose) in accordance with what is learned 
at school and other same sources in a theoretical point 
of view.

1.1 Understanding fundamental movement 
combination (joining two or more fundamental 
movement skills) in various simple, traditional, 
and or recreational big ball games.*)

2.1 Practicing fundamental movement combination 
(joining two or more fundamental movement 
skills) in various simple, traditional, and or 
recreational big ball games.*)

1.2 Understanding fundamental movements 
combination (joining two or more fundamental 
movement skills) in various simple, traditional, 
and or recreational small ball games.*)

2.2 Practicing fundamental movements combination 
(to join two or more fundamental movement 
skills) in various simple, traditional, and or 
recreational small ball games.*)

1.3 Understanding the combination (joining two 
or more fundamental movement skills) of 
fundamental movement of walking, running, 
jumping, and throwing in various simple games, 
traditional and or recreative.*)

2.3 Practicing the combination (joining two or more 
fundamental movement skills) of fundamental 
movement of walking, running, jumping, and 
throwing in various simple games, traditional and 
or recreative.*)

1.4 Understanding various (one movement pattern 
is done through many ways) and combination 
(joining two or more fundamental movement 
skills) of martial arts fundamental movement.**)

2.4 Practicing various (one movement pattern is done 
through many ways) and combination (joining 
two or more fundamental movement skills) of 
martial arts fundamental movement.**)

1.5 Understanding simple arrangement of physical 
fi tness development program related to health 
(exercise: durability, strength and fl exibility) 
and skills (exercise: speed, agile, balance and 
coordination).

2.5 Practicing simple arrangement of physical fi tness 
development program which is related to health 
(exercise: durability, strength and fl exibility) 
and skills (exercise: speed, agile, balance and 
coordination).

1.6 Understanding skills combination (to join two or 
more fundamental movement skills) in form 
of simple movement series which are done 
consistently, properly, and in control in fl oor 
gymnastic activity.

2.6 Practicing skills combination (to join two or more 
fundamental movement skills) in form of simple 
movement series which are done consistently, 
properly, and in control in fl oor gymnastic activity.

1.7 Understanding variation and combination of 
series movement such as steps and swings also 
movement of other body parts in following 
the rhythmic (knocks) with/without music for 
warming up, core practice and cooling down in 
rhythm movement activity. 

2.7 Practicing variation and combination of series 
movement such as steps and swings and also 
movement of other body parts in following 
the rhythmic (knocks) with/without music for 
warming up, core practice and cooling down in 
rhythm movement activity.

1.8 Understanding one of swimming strokes in a 
competition.***)

2.8 Practicing one of swimming strokes in a 
competition.***)

1.9 Understanding action of fi rst aids in emergency, 
for personal safety and also others.

2.9 Explaining fi rst aid action in emergency, for personal 
and other safety.

1.10 Understanding the role of physical activity against 
disease prevention.

2.10 Explaining the role of physical activity against 
disease prevention.

Remarks:
*)  To achieve the basic competencies in big ball games and small ball games, customize it according to 

available facilities and infrastructure. (Mind to opt for students’ preference of lesson over the teacher’s 
so that the physical education and health sports does not become a scourge for the students).

**) Pencak silat martial arts is replaceable with other types of martial arts (karate, judo, taekwondo, etc.) 
tailored to the situation and conditions of the school. Martial arts learning activities should be given 
as early as grade IV because the psychological characteristics of children in grade I, II, and III are still 
not qualifi ed for the lesson.

***) Water activities learning may be carried out according to conditions. If it cannot be implemented, 
it can be replaced with other physical activities that are in the scope of the material.
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CRAFT WORK
PACKAGE B EQUIVALENT TO JUNIOR SECONDARY SCHOOL (SMP / MTS)

Contextualization 
Of The 2013 Curriculum

Equivalency Education
Subject: Craft Work

Level : Package B Equivalent to Junior Secondary School (SMP / MTs)

A. Rationale
National education is basically intended to 
educate the nation’s civil society in a sustainable 
manner. It is also expected to guarantee equal 
distribution of quality education opportunities 
for every citizen of the nation because education 
is also basically the right of every citizen. In 
connection with that the Ministry of Education 
and Culture of the Republic of Indonesia in 
one of its missions aims to improve access 
and quality of graduates equally to support 
the nation’s competitiveness. Increasing access 
and quality of education as emphasized in the 
national education mission is expected to be 
able to answer the challenges faced in terms 
of fulfi lling rights and meeting the needs of 
quality education for every citizen.

Education in Indonesia encounters specifi c 
problems and challenges related to improving 
human quality in development, namely the low 
participation of the population in education, 
especially for junior and senior secondary 
education, for various reasons. 

Equivalency education as an integral part of 
the implementation of national education is 
specifi cally intended to answer this challenge. It 

is expected to be able to create quality graduates 
equal to that of formal education graduates. For 
this reason, the development of an equivalency 
education curriculum is carried out by referring 
to and through the contextualization of the 
formal education curriculum. Contextualization 
is carried out on aspects of empowerment-
oriented knowledge, skills, and attitudes so that 
the graduates can contribute to the community 
with a variety of creative, innovative social, 
economic and cultural activities.

Craft work subject is designed to prepare the 
nation’s young generation as individuals and 
citizens who have faith, are creative, innovative, 
and care about the problems of society and 
nation, and also able to contribute to the life of 
the world, nation, state and civilization.

In particular, Craft subject has an important 
meaning to develop and strengthen local 
culture (local genius and local wisdom), 
character values as the rebuilding of local 
potential, balanced use of natural resources 
and as the basis of entrepreneurial development 
and creative economy so as to be able to build 
national image and identity, and provide 
positive economic and social impacts.

CONTEXTUALIZATION OF THE 2013 CURRICULUM 
EQUIVALENCY EDUCATION

PACKAGE B EQUIVALENT TO JUNIOR SECONDARY SCHOOL (SMP / MTS)

69
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Through strengthening workshop learning, 
students will be able to create creative ideas, 
be critical, and be able to adapt to the changes 
that take place in the environment and can 
think creatively and fi nd new ways to solve 
problems to fi nd innovative solutions. The 
basis of culture-based learning in the Craft 
Work subject is expected to foster the value of 
local wisdom and ‘identity’ so that the spirit 
of independence, entrepreneurship and at 
the same time the willingness to preserve the 
potential and values of local wisdom grow.

B. Aim
In general, the curriculum targets four dimensions 
of competence, namely spiritual attitudes, social 
attitudes, knowledge and skills, which are achieved 
through the intra-curricular, co-curricular, and / 
or extracurricular learning process.

In specifi c, Craft work subject teaches to 
achieve material and formal aims as follows.

1. Material Aim
To fi nd craft product, to make craft product, 
to redesign a product, and to develop product 
such as handicraft, engineering, cultivation, 
and processing through identifi cation, 
problem solving, designing, making, 
utilizing, evaluating, and developing 
product that will give benefi t to everyday 
life. Meanwhile, the developed skills are 
the ability to modify, change, develop, and 
create also reconstruct, existing product, not 
only personal but also other’s product.

2. Formal Aim
a. To fi nd or express ideas that are able 

to bring up skills and talent of the 
students, it is applied mainly in primary 
education level (Package A equivalent to 
elementary school SD/MI).

b. To develop creativity through: creat ing, 
designing, modifying, and reconstructing 
based on basic technology education, 
entrepreneur ship, and local wisdom, 

starting from junior secondary level 
(Package B equivalent to junior high 
school SMP/MTs)to senior secondary 
school level (Package C equivalent to 
senior high school SMA/MA, SMK/
MA)

c.  To train sensitivity of the students 
towards science, technology and 
art development to be innovator by 
developing: curiosity, care, sense of 
belonging, sense of beauty and tolerance.

d. To build independent and innovative 
spirit of the students who are honest, 
responsible, discipline, and care.

e. To grow technological and aesthetic 
thinking; fast, precise, fi xed also 
aesthetic, economical and practical, 
start form senior secondary school level 
(Package C equivalent to senior high 
school SMA/MA, SMK/MA).

f. To forge the courage to take risks in 
developing skills and implementing 
their knowledge. 

C. Scope 
The implementation of equivalency education 
encounters objective challenges so that it is 
necessary to utilize the potential of human 
resources, natural resources, and community 
development to improve the nation’s 
competitiveness.

The learning of Craft Work in Package B 
equivalent to junior secondary school is 
designed to contribute to the need to improve 
the quality of human resources. It contains 
materials that in parallel with those in 
formal education so that fi nal competencies 
are equivalent to the quality of graduates 
produced by formal education. Additionally, 
contextualization is carried out on aspects of 
learning so that equivalency education able to 
answer the problems and challenges that exist.

The structuring of the content of the subject 

matter is arranged according to the development 
of science and technology and is based on local 
culture / wisdom so as to grow the spirit of 
independence, entrepreneurship and at the 
same time willingness to preserve the potential 
and values of local wisdom. The context of 
local wisdom education (culture-based) is given 
at the level of primary to secondary education. 
The context of culture-based education / local 
wisdom in the Workshop subject is divided 
into four aspects, namely: 

1. Handicraft 
Handicraft can be associated with the work 
of the hands to create objects to meet the 
demands of satisfaction of views/aesthetics 
- ergonomics, with cultural symbols, 
ceremonial requirements and beliefs (theory 
of magic and religy), and functional objects 
associated with educational value in the 
manufacturing procedure. Thus, it is possible 
to explore from the local potential and 
applied art, as well as contemporary design 
(modernization and postmodernism).

2. Engineering 
Engineering is related to several capabilities: 
designing, reconstructing and making 
products that are useful in everyday life with 
problem solving approaches. For example: 
the engineering of connecting wood beams 
to make the structure of the roof of the 
house must be carried out with the principle 
of accuracy so that the arrangement of the 
house does not easily collapse. It requires 
the unity of thought and the dexterity of 
the hands to make the arrangements. Thus 
it leads the students to: think creatively, 
practically, effectively, accurately and 
economically and have predictive thinking.

3. Cultivation 
Cultivation is a work trying to add, grow, 
and realize objects or living things so that 
they become bigger/ growing, and multiply. 
In addition to routine and procedural 

systems, it also requires a sincerity of 
feeling so the cultivated plants or animals 
can grow well. The educational benefi ts 
of this cultivation technology are to foster 
feelings, increase understanding on growth, 
unite with the ecosystem, and become 
individual who think systematically based 
on the potential of local wisdom.

4. Processing
Processing means to alter or transform raw 
materials into fi nished products and to give 
added value through management techniques 
such as: mixing, preserving and modifying. The 
educational benefi t of processing technology 
for the development of students’ personalities is 
to train student to be creative, innovative, and 
think systematically.  Among the aforemen-
ioned Craft Work aspects, education unit can 
choose at least one or two aspects by considering 
the availability of tutors / facilitators who 
have relevant background of knowledge and 
skills with the Craft Work aspects and also in 
accordance with the interests of the students.

D. Contextualization of Core and Basic 
Competencies of Equivalency Education 
Curriculum
Contextualization of curriculum competencies 
is carried out in accordance with the challenges 
of equivalency education without changing or 
reducing the quality standards or competency 
of graduates to be achieved as contained in 
formal education. Contextualization is done 
so that it is easily operated and realized in the 
practice of implementing equality education.

The principles used in conducting contextuali-
zation are tailored to the problems, challenges, 
needs, and characteristics of equivalency 
education, namely: (1) ensuring the basic 
competencies of equivalency education 
equivalent to the basic competencies of formal 
education; (2) making the formulation or 
competency description more operational; (3) 
giving special pressure on the formulation of 
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competencies in aspects of knowledge, skills and 
attitudes so that they can be achieved according 
to the expected needs, and equivalency 
education can act as an alternative education 
to solve the existing problems and improve the 

quality and development of education.

The contextualization includes conceptuali-
zation, material details, clarity of scope, 
description of operational verb, and formulation 
of sentences.

HANDICRAFT
Contextualization of Core Competencies and Basic Competencies for the dimensions of knowledge and 
skills at Level III (equivalent to Grade VII to VIII) is formulated in the following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 

procedural) based on the curiosity of knowledge, 

technology, art, and culture related to phenomenon 

and visible event.

2. Processing, presenting and reasoning in concrete 

contexts (using, explaining, combining, modifying, 

and making) and abstract contexts (writing, reading, 

counting, drawing and composing) the same theoretical 

point of view in accordance with what is learned at 

school and other sources. 

1.1 Explaining the defi nition, type, characteristics 

and processing methods of fi bers and textiles 

through observation activities in the fi eld and / 

or literature studies.

2.1 Choosing the type of material and how to process 

fi bers and textiles produced in the local area based 

on observations or literature studies (examples 

of fi bers such as grass / weeds, cotton, fl eece, 

plastic ropes, bark; example of textiles such as 

textile fabrics, woven fabrics, and etc.).

1.2 Explaining basics design, type and character 

of materials and stages of making creative 

handicrafts made of fi ber and textile materials 

(new creations), and how to pack them, through 

observation or literature study.

2.2 Designing, making and presenting creative and 

innovative handicraft products made from fi ber/

textile in accordance with local region’s materials 

and techniques (for example, grass / weeds, 

cotton, fl eece, bark, cloth, plastic rope, etc.).

1.3 Explaining types, characteristics, methods and 

techniques of processing paper, plastic sheets 

(and similar types of sheet material) according to 

the potential of the region, through observation 

and / or literature study.

2.3 Choosing the type of material and how to process 

paper and plastic sheet (and similar types of sheet 

material) according to the potential of the local 

region, through observation or literature study.

1.4 Understanding the basics design and stages of 

making handicraft from paper and plastic sheet 

creatively (new creations) and how to pack them, 

through observation or literature.

2.4 Designing, making and presenting handicrafts 

made of paper and plastic sheets (and similar 

types of sheets material) based on the potential 

of the local region by using creative techniques 

(changing, adding, reducing existing designs).

1.5 Explaining the defi nition, type of material, 

characteristics and methods of processing soft 

materials (natural soft materials such as clay, 

skin, nyatu (Sapotaceae plant) latex, fl our clay; 

artifi cial soft materials such as wax, fi berglass, 

gypsum, soap, polymer clay / plasticine, paraffi n) 

through observation or literature study.

2.5 Choosing the type of material and how to process 

soft materials (natural soft materials such as clay, 

skin, nyatu (Sapotaceae plant) latex, fl our clay; 

artifi cial soft materials such as wax, fi berglass, 

gypsum, soap, polymer clay / plasticine, paraffi n) 

produced in the local region based on the results 

of observations or literature study.

1.6 Explaining the basic design and stages of making 

creative handicrafts from soft materials (new 

creations), and how to pack them, through 

observation or literature study.

2.6 Making creative handicrafts from soft materials 

(new creations) produced in the local region 

according to the stages of making the work and 

making the packaging (natural soft materials 

such as clay, skin, nyatu (Sapotaceae plant) 

latex, fl our clay; artifi cial soft materials such as 

wax, fi berglass, gypsum, soap, polymer clay / 

plasticine, paraffi n).

1.7 Explaining the type, characteristics, methods and 

techniques of processing waste materials (for 

example: natural waste materials such as shells, 

fi sh scales, fi sh bones; artifi cial waste materials 

such as glass, ceramics and plastic bottles) 

through observations or literature study.

2.7 Choosing the type of natural, artifi cial (factory-

made) materials such as: shellfi sh waste 

materials, fi sh scales, fi sh bones; glass, ceramic 

and plastic bottle-made waste materials as well 

as techniques for processing waste materials 

produced in the local region through observation 

or literature study.

1.8 Understanding the basic design and creative stages 

of making handicrafts made of shells, glass, 

ceramics and plastic bottles (new creations) 

and how to pack them through observation or 

literature study.

2.8 Making creative handicraft of shells, glass, ceramics 

and plastic bottles (new creations) produced in 

the local region according to the stages of making 

the work and making the packaging.
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Contextualization of Core Competencies and Basic Competencies for the dimensions of knowledge and 
skills at Level IV (equivalent to Grade IX) is formulated in the following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION
KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 
procedural) based on the curiosity of knowledge, 
technology, art, and culture related to phenomenon 
and visible event.

2. Processing, presenting and reasoning in concrete 
contexts (using, explaining, combining, modifying, 
and making) and abstract contexts (writing, reading, 
counting, drawing and composing) the same 
theoretical point of view in accordance with what is 
learned at school and other sources. 

1.1 Explaining the defi nition, type, nature, and character 
of the material (medium) and techniques for 
processing wood and bamboo materials, twigs, 
boards, beams, rattan through observation and 
literature study.

2.1 Choosing the type of material and how to process 
wood and bamboo materials (e.g. twigs, boards, 
beams, rattan) produced in the local region based 
on the knowledge of the results of observations 
and literature study.

1.2 Explaining the basic of designing and the stages 
of making creative wood and bamboo (e.g. 
twigs, boards, beams, rattan) handicrafts (new 
creations) also how to pack them through 
observation and literature study.

2.2 Making creative wood and bamboo (e.g. twigs, 
boards, beams, rattan) handicrafts (new 
creations) produced in the local region according 
to the stages of making and packaging.

1.3 Explaining the defi nition, types, characteristics 
and steps of processing metal, stone or plastic 
materials through observation and literature 
study.

2.3 Choosing the type of material and techniques 
for processing metal, stone or plastic materials 
according to the potential of the local area 
through observation or literature study.

1.4 Identifying craftworks made of metal, stone or 
plastic based on design principles, steps of 
making and displaying / packaging handicrafts.

2.4 Designing, making, packing, displaying creative 
(new creations) handicrafts made of metal, stone 
or plastic produced in the local region according 
to the stages of making the work and the 
packaging.

ENGINEERING
Contextualization of Core Competencies and Basic Competencies for the dimensions of knowledge and 
skills at Level III (equivalent to Grade VII to VIII) is formulated in the following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 
procedural) based on the curiosity of knowledge, 
technology, art, and culture related to phenomenon 
and visible event.

2. Processing, presenting and reasoning in concrete 
contexts (using, explaining, combining, modifying, 
and making) and abstract contexts (writing, reading, 
counting, drawing and composing) the same 
theoretical point of view in accordance with what is 
learned at school and other sources. 

1.1 Explaining technology developments and their 
effects on the profession and everyday life also 
products design in the form of sketches, technical 
drawings and work safety.

2.1 Making sketches and technical drawings from 
a simple technological product design that is 
useful for everyday life.

1.2 Identifying the type, character, function and 

strength of the material as well as the use of 

processing work equipment.

2.2 Making simple technology product in accordance 

with the nature, function, and strength 

of available materials in the surrounding 

environment.

1.3 Identifying types and functions of construction 

technology.

2.3 Making simple product sketches of construction 

technology.

1.4 Explaining the type, nature and function of joints 

and reinforcement of construction.

2.4 Making simple construction technology products.

1.5 Explaining equipment development and medium 

technology transmitter of information and 

communication.

2.5 Designing communication and information 

technology product that is useful in everyday life.

1.6 Identifying the types, characteristics, functions 

and terms of information and communication 

technology.

2.6 Making simple information and communication 

technology product that is useful in everyday life.

1.7 Identifying the types and functions of construction 

technology.

2.7 Making sketches of simple construction of 

technology products.

1.8 Explaining the type, character and function of the 

connection and reinforcement of construction.

2.8 Making simple construction of technology 

products.

Contextualization of Core Competencies and Basic Competencies for the dimensions of knowledge and 
skills at Level IV (equivalent to Grade IX) is formulated in the following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 

procedural) based on the curiosity of knowledge, 

technology, art, and culture related to phenomenon 

and visible event.

2. Processing, presenting and reasoning in concrete 

contexts (using, explaining, combining, modifying, 

and making) and abstract contexts (writing, reading, 

counting, drawing and composing) the same 

theoretical point of view in accordance with what is 

learned at school and other sources. 

1.1 Explaining the principle of electricity and the 

electrical installation system of household 

products.

2.1 Designing household electrical installations. 

1.2 Identifying components, types and functions of 

electrical installations.

2.2 Making household miniature electrical installations.

1.3 Explaining the basics of analog and digital 

electronics systems, and control systems.

2.3 Designing a simple electronic controller circuit.

1.4 Analyzing electronic control systems through 

observation or literature study.

2.4 Making a simple electronic controller.
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CULTIVATION
Contextualization of Core Competencies and Basic Competencies for the dimensions of knowledge and 
skills at Level III (equivalent to Grade VII to VIII) is formulated in the following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 

procedural) based on the curiosity of knowledge, 

technology, art, and culture related to phenomenon 

and visible event.

2. Processing, presenting and reasoning in concrete 

contexts (using, explaining, combining, modifying, 

and making) and abstract contexts (writing, reading, 

counting, drawing and composing) the same 

theoretical point of view in accordance with what is 

learned at school and other sources. 

1.1 Identifying types of vegetable crops, production 

facilities, and alternative vegetable cultivation 

media that can be developed in the local region.

2.1 Determining the type of vegetable crops to be 

cultivated according to the characteristics of the 

local region.

1.2 Explaining the steps of cultivating vegetable crop. 2.2 Practicing the steps of cultivating vegetable crop.

1.3 Identifying the types of medicinal plants and 

their production facilities that can be developed 

according to the needs and characteristics of the 

local region.

2.3 Determining the commodity of medicinal plants to 

be cultivated in accordance with the needs and 

characteristics of the local region.

1.4 Explaining the steps of cultivating medicinal plants. 2.4 Practicing the steps of cultivating medicinal plants.

1.5 Identifying the living requirements and commodities 

of pet livestock that can be developed in the local 

region.

2.5 Determining the commodities of pet livestock 

commodities that can be developed in the local 

region.

1.6 Explaining the requirements of pet livestock farming 

facilities and equipments.

2.6 Preparing facilities for the maintenance of pet 

livestock with simple equipment.

1.7 Explaining the steps of farming pet livestock. 2.7 Maintaining pet livestock according to the steps.

1.8 Identify types, requirements, and commodities of 

alternative stockfeeds (crickets, kroto – eggs of 

red ants, silkworms, worms, snails, etc.) that can 

be developed in the local region.

2.8 To determine commodities of alternative stockfeeds 

(crickets, kroto – eggs of red ants, silkworms, 

worms, snails, etc.) that can be developed in the 

local region.

1.9 To explain the needs and characteristics of 

production facilities and equipment for alternative 

stockfeeds (crickets, kroto – eggs of red ants, 

silkworms, worms, snails, etc.).

2.9 To determine the facility and equipment of 

alternative stockfeed (crickets, kroto – eggs of 

red ants, silkworms, worms, snails etc.).

1.10 Explaining the steps of alternative stockfeed 

(crickets, kroto – eggs of red ants, silkworms, 

worms, snails, etc.).

2.10 To practice the cultivation of alternative stockfeeds 

(crickets, kroto – eggs of red ants, silkworms, 

worms, snails, etc.) that can be developed in the 

local region.

Contextualization of Core Competencies and Basic Competencies for the dimensions of knowledge and 
skills at Level IV (equivalent to Grade IX) is formulated in the following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 

procedural) based on the curiosity of knowledge, 

technology, art, and culture related to phenomenon 

and visible event.

2. Processing, presenting and reasoning in concrete 

contexts (using, explaining, combining, modifying, 

and making) and abstract contexts (writing, reading, 

counting, drawing and composing) the same 

theoretical point of view in accordance with what is 

learned at school and other sources. 

1.1 Identifying the types, characteristics and 

commodities of consumption fi sh that can be 

developed in the local region.

2.1 Determining consumption fi sh commodities that 

can be developed in the local region.

1.2 Identifying types of containers, production facilities 

and equipment for consumption fi sh farming.

2.2 Preparing facilities and equipment needed for 

consumption fi sh farming.

1.3 Explaining the steps of farming (rearing) 

consumption fi sh.

2.3 Practicing the steps of farming (rearing) of 

consumption fi sh that can be developed in the 

local region.

1.4 Identifying types, characteristics, and commodities 

of ornamental fi sh that can be developed in the 

local region.

2.4 Determining the commodity of ornamental fi sh 

that can be developed in the local region

1.5 Identifying types of containers, production facilities 

and equipment for ornamental fi sh farming.

2.5 Preparing ornamental fi sh farming facilities and 

equipment.

1.6 Explaining the steps of farming (rearing) of 

ornamental fi sh.

2.6 Practicing the steps of farming (rearing) ornamental 

fi sh that can be developed in the local region.

PROCESSING
Contextualization of Core Competencies and Basic Competencies for the dimensions of knowledge and 
skills at Level III (equivalent to Grade VII to VIII) is formulated in the following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 

procedural) based on the curiosity of knowledge, 

technology, art, and culture related to phenomenon 

and visible event.

2. Processing, presenting and reasoning in concrete 

contexts (using, explaining, combining, modifying, 

and making) and abstract contexts (writing, reading, 

counting, drawing and composing) the same 

theoretical point of view in accordance with what is 

learned at school and other sources. 
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1.1 Identifying the content and benefi ts of local fresh 
fruit, as well as the stages and techniques of 
processing fresh fruit into food and beverages 
through observation or literature study.

2.1 Making and presenting creatively food and drinks 
from special fresh fruits of the local region.

1.2 Explaining the defi nition, characteristics, content 
and benefi ts of secondary products, as well as the 
stages and techniques of processing secondary 
products from fresh local fruit into food or drinks 
through observation or literature study.

2.2 Making and presenting creatively food and drinks 
from the secondary products of special fresh 
fruits of the local region.

1.3 Identifying the content and benefi ts, and the 
stages and techniques for processing local 
vegetable ingredients into food and beverages 
through observation or literature study.

2.3 Making and serving creatively food and drink from 
special vegetable ingredients of the local region.

1.4 Explaining the defi nition, characteristics, content 
and benefi ts, as well as the stages and 
techniques for processing secondary products 
of local vegetables into food or drinks through 
observation or literature study.

2.4 Making and presenting creatively food or drinks 
from special secondary vegetable of the local 
region.

1.5 Identifying the content and benefi ts, as well as 
the stages and techniques for processing local 
cereals / grains, beans and tubers into food or 
drinks through observation or literature study.

2.5 Making and presenting creative food or drinks 
from cereals / grains, beans and tubers of the 
local region.

1.6 Explaining the defi nition, type and characteristics, 
and the stages and techniques for processing 
local cereals / grains, beans and tubers into semi-
fi nished food ingredients through observation or 
literature study.

2.6 Making and presenting / packing creatively semi-
fi nished food ingredients from special local 
cereals / grains, beans and tubers.

1.7 Identifying the content and benefi ts, and the stages 
and techniques for processing semi-fi nished food 
from local cereals / grains, beans, and tubers into 
food through observation or literature study.

2.7 Making and presenting creatively food from semi-
fi nished food ingredients from special local 
cereals / grains, beans and tubers.

1.8 Explaining the defi nition, type, content and 
benefi ts, as well as the stages and techniques 
for processing the secondary products of local 
cereals / grains, beans and tubers into food or 
beverages through observation or literature 
study.

2.8 Making and presenting creatively food or drinks 
from secondary food products from local cereals 
/ grains, beans and tubers.

Contextualization of Core Competencies and Basic Competencies for the dimensions of knowledge and 
skills at Level IV (equivalent to Grade IX) is formulated in the following table.

CONTEXTUALIZATION OF CORE AND BASIC COMPETENCIES

CURRICULUM IN EQUIVALENCY EDUCATION

KNOWLEDGE SKILLS

1. Understanding knowledge (factual, conceptual, and 
procedural) based on the curiosity of knowledge, 
technology, art, and culture related to phenomenon 
and visible event.

2. Processing, presenting and reasoning in concrete 
contexts (using, explaining, combining, modifying, 
and making) and abstract contexts (writing, reading, 
counting, drawing and composing) the same theoretical 
point of view in accordance with what is learned at 
school and other sources. 

1.1 Identifying the content and benefi ts, as well as 
the stages and techniques for processing local 
livestock (meat, eggs, milk) and fi sheries (fi sh, 
shrimp, squid, seaweed) products into food or 
drinks through observation or literature study.

2.1 Making and serving food or drinks from special 
local livestock (meat, eggs, milk) and fi sheries 
(fi sh, shrimp, squid, seaweed) products. 

 

1.2 Explaining defi nition, content and benefi ts, and 
the stages and techniques for processing local 
livestock (meat, eggs, milk) and fi sheries (fi sh, 
shrimp, squid, seaweed) products into semi-
fi nished food ingredients through observation or 
literature study.

2.2 Making and presenting / packing creatively semi-
fi nished food ingredients from livestock products 
(meat, eggs, milk) and fi sheries (fi sh, shrimp, 
squid, seaweed) specifi cally available in the local 
region.

1.3 Explaining the defi nition, content and benefi ts, and 
the stages and techniques for processing semi-
fi nished food from local livestock (meat, eggs, 
milk) and fi sheries (fi sh, shrimp, squid, seaweed) 
products into food through observation or 
literature study.

2.3 Making and presenting food from semi-fi nished 
food from livestock products (creative meat, eggs, 
milk) and fi sheries (fi sh, shrimp, squid, seaweed) 
specifi cally available in the local region.

1.4 Explaining the defi nition, content and benefi ts, 
and the stages and techniques of processing 
local livestock (meat, eggs, milk) and fi sheries 
(fi sh, shrimp, squid, seaweed) products into food 
and beverages through observation or literature 
study.

2.4 Making and presenting food or beverages from 
secondary food products of livestock (creative 
meat, eggs, milk) and fi sheries (fi sh, shrimp, 
squid, seaweed) specifi cally available in the local 
region.
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